Illumineer Handbook
Winter 2020
─Your

Name

OC STEM Project Acabado
Oxnard College
─Your Name

0

Overview

8

Aim of the effort

9

Connection to Mission

9

1
Acabado is an interesting name for a project.
The Illumineer program aligns with Oxnard College Initiatives:
Integrated College Programs and Services
Innovate to Achieve Equitable and Inclusive Student Success

9
10
11
11

OC STEM Project Acabado Mission, Vision and Goals
We believe:
Goals
Collaborators of Project Acabado keep the end in mind.
We anticipate collaborators will:

11
12
12
12
12

History of the Illumineer Program
Rollout of the lIllumineer Program

13
14

Illumineer Program Objectives
OC STEM Project Acabado Measured Outcomes:
Student Success:
STEM Drivers
STEM Student Progress Outcomes
Path to Completion
Achieving STEM degrees and career pathways
Educational excellence:
Learners
Educators
Increase Capacity and Sustainability

15
15
15
15
16
16
16
16
16
16
16

Internal Evaluation of the Illumineer Program

17

Theory Guiding the Work of Project Acabado

18

Cascading Mentoring

18

Center for Active Learning

18

Diversity Asset Model

18

Loss Momentum Framework (Completion by Design)

18

Resiliency
Cascading Mentoring (Project Acabado, 2017)
At first fall it started alone.
A cascade is together. Not at the same time. Not in the same way.
A cascade spans the fall.

18
18
19
19
19

2
Mentors benefit in many ways.
A cascade is all. It isn’t a singular story of elements.
Cascading mentoring is participatory.
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Make connections.
Avoid seeing crisis as insurmountable problems.
Accept that change is a part of living.
Move toward your goals.
Take decisive actions.
Look for opportunities for self-discovery.
Nurture a positive view of yourself.
Keep things in perspective.
Maintain a hopeful outlook.
Take care of yourself.
Additional ways of strengthening resilience may be helpful.
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Professor Tips for Illumineers
Here is a list of things to consider:
While in the classroom Illumineers can serve as plants in the audience.
They can provide an example to follow.
Illumineers are an extra set of hands.
Illumineers can be used to support small groups keeping on track.
Caution, Illumineers are instructed to be endlessly kind.
Illumineers are the right kind of messenger.
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Directions for Illumineers
Tips:
Before Class
Greeting arriving learners-here are some ideas. Add your own:
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Tips:
During Class
Document brief notes to identify:
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Tips:
Capture for future acknowledgment and use:
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Tips:
Tips:
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After class
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Overview
IIllumineers are OC peers just a step ahead of the OC students. These passionate STEM
undergraduates reflect on their own experience and share their learning.
By lighting a fire for others, one will brighten one’s own way.
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This program provides: academic support embedded in math and science classes;
just-in-time co-learning; intentional community building and mentoring focused on
illuminating the skills and capacity that OC learners carry with them everyday.

Aim of the effort
1. Illumineers directly improve student success while simultaneously fostering
leadership, critical thinking and communication skills.
2. These ‘near peers’ are the critical messengers needed to support the learning and
achievement of their peers resulting in increased: math/science course retention,
course success and STEM degrees.
3. Illumineers cultivate an active and engaged learning community where peers feel
valued and individual success achievable. This occurs in class, clubs and the OC
STEM Center.

Connection to Mission
The OC STEM Center is stewarded by OC STEM Project Acabado which is funded by a Title
III HSI STEM grant. The mission of OC STEM is implied in the name: Finish! OC STEM
Project Acabado begins with the end in mind. Educators, learners, families, communities
and systems thinkers aim to cultivate the conditions for future STEM professionals to get
their start.
The OC STEM Center serves as the learning and mentoring hub. Title III hires Illumineers
who serve as embedded tutors in math and science classes, mentors and community
connectors to catalyze persistence.

Acabado is an interesting name for a project.
Translated from spanish ‘acabado’ means finished or completed. However, the
word also means: ruined, old, exhausted and worn out. Sometimes that’s how it
feels when we are on the path of hard work leading to our future goals.

1. What do you say to yourself when you begin something new?
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2. What do you say to yourself the minute you know you are done?

Email your responses to Haida. We will use it in a blog post.
hjimenezmartinez@vcccd.edu

OC STEM Project Acabado helps us to realize the mission of Oxnard College.

Oxnard College is a learning-centered institution that embraces academic
excellence by providing multiple pathways to student success.

The Illumineer program aligns with Oxnard College Initiatives:
➔ Integrated college programs and services
➔ Innovate to achieve equitable and inclusive student success
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Integrated College Programs and Services
Illumineers have direct weekly contact with all students in 30 math and science classes. As
a result, these near peers are useful messengers for campaigns that support student
success such as: meeting with a counselor, attend workshops, seek learning support and
awareness of campus resources.

Innovate to Achieve Equitable and Inclusive Student Success
OC STEM focused on creating a sense of community. We are creating a critical mass that
aims to shift the college culture away from the commuter student’s quick trek from car
door to the classroom door and back again. We work together to provide for community
building that creates networks of learners who support each other academically and
socially. In a new report published in the Journal of Social and Personal Relationships,
Associate Professor of Communication Studies Jeffrey Hall found that it takes roughly 50
hours of time together to move from mere acquaintance to casual friend, 90 hours to go
from that stage to simple “friend” status and more than 200 hours before you can consider
someone your close friend.1
As a result of the focus on creating a welcoming space that cultivates a sense of belonging
and nurtures shared passions and interests the number of students using the OC STEM
Center monthly and the number of hours invested has increased since data was first
collected in 2016. As an example, the number of hours invested for the month of
September increased 827%. The number of students for the same time period increased
604%.

OC STEM Project Acabado Mission, Vision and Goals
Vision: Tomorrow’s innovative STEM professionals will point to the Oxnard Plains as their
childhood home and the birthplace of their professional passion.
Mission: Finish! Project Acabado STEM begins with the end in mind. Educators, learners,
families, communities and systems thinkers aim to cultivate the conditions for future STEM
professionals to get their start.
1

https://news.ku.edu/2018/03/06/study-reveals-number-hours-it-takes-make-friend
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We believe:
1. STEM innovation is driven by a diversity of thought, backgrounds,cultural and
content expertise amongst collaborators.
2. STEM innovation is stewarded by individuals working together creatively. Stories of
STEM innovators often point to: opportunities for inspiration and engagement;
mentors; support systems and timely guides and signposts revealing a path
forward.
3. Underrepresented populations have unique assets to be successful and contribute
in a STEM driven world: aspirational capital, linguistic capital, familial capital, social
capital, navigational capital, resistant capital, narrative capital, and resiliency capital.

Goals
1. Learners, from their journey as third graders all the way to a STEM professional,
experience an articulated and welcoming path supporting: achievement in STEM
academics; cultivation of a STEM identity through opportunities for inspiration and
engagement; acquisition of STEM credentials; and the development of agency and
resiliency amongst all learners.
2. Collaborators across the learning continuum from K-12 to higher education share
learning and network practices worthy of attention to build and grow a virtuous
cycle of high quality and productive STEM teaching and learning.
3. Learners will persist and succeed throughout the articulated learning progression
from first engagement with school aged learners through to continued engagement
as a STEM professional mentor. We will see increased retention, persistence,
transfer rates and number of STEM majors. This will culminate in an increased
number of STEM professionals representing our community.

Collaborators of Project Acabado keep the end in mind.
Together we are creating an environment that cultivates the next generation of
STEM professionals. We strive to ensure a cohesive design by intentionally weaving
together talent, ideas, projects and resources.

We anticipate collaborators will:
1. Participate in Project Acabado STEM sponsored professional learning
to support engaging and rigorous STEM teaching and learning.
2. Contribute to Project Acabado STEM conference and convenings as
presenters and participants.
3. Incorporate resiliency strategies
4. Encourage involvement
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5. Share stories
6. Secure the success of Project Acabado by generously investing
creativity, engagement, time and effort.

History of the Illumineer Program
The Illumineer program was designed by the OC STEM team Fall 2017. The idea was to
focus on strengthening STEM identity and engagement through the support of near peers.
The lllumineer program was designed to offer STEM learning support which has a positive
influence on student success, an important metric measured by the CCC Student Centered
Funding Formula. The lllumineer program evaluation uses What Works Clearinghouse
methods. Therefore, we hope the design and implementation of the lllumineer program
will be a practice worthy of replication. lllumineers are more than student tutors. Regular
professional learning and coaching enables them to serve as mentors, leaders and
community builders focused on STEM students. lllumineers embedded in specific classes
allows them to reflect the teaching methods of the professor. lllumineers are there to assist
the professor with any in class demonstrations and active learning strategies. This near
peer model intentionally promotes Cascading Mentoring which empowers learners by
expecting each participant to serve as a mentor while also being mentored by another.
lllumineers focus on co-learning instead of tutoring. Co-learning is a system where the
tutors do not simply instruct the students on how to complete homework, but instead,
work with the students to help develop the skills and knowledge needed to succeed in their
continuing education. lllumineers work to create study groups where students are
encouraged to assist each other in the group and develop study groups that will last.
lllumineers promote college events and encourage students to seek resources, like seeing a
counselor regularly.
This peer learning program was originally planned to be an effort stewarded by CLU.
However, CLU benefited from the award of a series of new grants and were stretched to
capacity and lacked the available personnel to carry out the original plan. Therefore in
October 2017 the OC STEM team began the design work of what would be called the
lllumineer program. The lllumineer program pilot Spring 2018 included three math/science
classes (Bio 101, Math 14 and Chem 120) supporting 90 students and three professors.
Three lllumineers from CLU were hired, trained and started midway through the semester.
Based what was learned in the pilot we made significant changes. We expanded the hiring
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to OC STEM students. First, to ensure we had the necessary critical mass to create a
program. Second, to be able to conduct the training prior to the beginning of the semester.
Third, to ensure the lllumineers were in place on the first day. We also improved the
professional learning to include: initial orientation and professional learning; weekly online
professional learning and twice monthly meetings with OC STEM Project Acabado leaders.
Finally, we determined to select professors based on current participation in CAL-ACT, an
OC STEM Project Acabado professional learning initiative. Fall 2018 supported 27
math/science classes for a total of 920 student participants, 16 lllumineers (2 from CLU)
and 15 professors. Early data indicates a 9% increase in retention in comparison to similar
classes Fall 2017. Classes included: lntermediate Algebra-14, College Algebra-115, College
Trig-116, Calculus 1 and ll, lntro to Statistics-105, Biology-101, Elementary Chemistry-110,
and General Chemistry-120.
The lllumineer program has been well received by STEM faculty and administrators. As a
result, faculty are willing participants and accepting of the rigorous evaluation methods
required to meet the standard of What Works Clearinghouse. Spring semester 2019 is the
first in-house evaluation using the standards for What Works Clearinghouse. Spring 2019
supports 24 math/science classes for approximately 600 student participants. There are
nine control classes with approximately 240 students. The controls are classes with the
same professor and identical course. One class has an lllumineer and the other doesn't.
Three are Math 14 with three different professors teaching a total of six classes. One
Statistics 105 with one professor teaching both classes. One for Math 115 with one
professor teaching both classes. Four are Chem 110 with four different professors teaching
a total of eight classes.

Rollout of the lIllumineer Program

➔ Spring 2018 Illumineers supported three classes for a total of 90 student
participants, three Illumineers and three professors participated in this pilot
program.
➔ Fall 2018 supported 27 math/science classes for a total of 920 student participants,
16 Illumineers and 15 professors participated. Early data indicates a 9% increase in
retention in comparison to similar classes Fall 2017. Classes included: Intermediate
Algebra-14, College Algebra-115, College Trig-116, Calculus 1 and II, Intro to
Statistics-105, Biology-101, Elementary Chemistry-110, and General Chemistry-120.
➔ Spring 2019 supported 30 math/science classes (with 9 additional paired control
classes) for a total of 580 student participants with Illumineers, 19 Illumineers and
19 professors participated. Early data indicates an increase in retention in
comparison to similar classes Fall 2017. Classes included: Intermediate Algebra-14,
College Algebra-115, College Trig-116, Calculus 1-120and II-121, Physics 2-102,
Physics and Calculus 2-122, Physics 1-131, Physics 2-132, Physical Geography 101,
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Intro to Statistics-105, Biology-101, Elementary Chemistry-110, and General
Chemistry-120.

Illumineer Program Objectives
lllumineers are mentors/learning support just a step ahead of the OC students enrolled in
gateway STEM courses that often derail future STEM professionals. This program provides
the following services: academic support embedded in math and science classes; just in
time learning support; intentional community building and mentoring focused on
illuminating the skills and capacity that OC learners carry with them every day. This
program incorporates all five of the theories that provide the underpinning of OC STEM
Project Acabado: active learning; the diversity asset model; cascading mentoring; loss,
momentum framework and resiliency.
lllumineers work closely with professors who participate in CAL-ACT. The professional
learning gained through CAL-ACT supports educators in creating a learning environment
that actively engages learners through hands-on, inquiry driven instruction rooted in
constructivist theory. The extra set of hands provided by lllumineers supports the
development of an active classroom by supporting group work and modeling active
learning for the students to emulate. The embedded mentors/learning support are trained
to engage learners and coax them to participate in activities proven to improve retention
and completion. Examples include learning support, peer study, participating in community
building activities and mentoring.

OC STEM Project Acabado Measured Outcomes:
Underlined outcomes align to Vision for Success.
Highlighted categories represent the sought after outcomes for the Illumineer program.

Student Success:
STEM Drivers
➔ Strengthen STEM content capacity, knowledge and skills
➔ Strengthen STEM identity and engagement
➔ Strengthen STEM interest
STEM Student Progress Outcomes
➔ Increase STEM GPA
➔ Increase STEM course taking
➔ Increase STEM student retention
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➔
➔
➔
➔

Increase STEM student success
Increase the number of STEM students taking 15+ units
Increase the number of semester units taken by STEM students
Decrease the average number of accumulated units for STEM students at
graduation

Path to Completion
➔ Increase STEM student Fall to Fall persistence
➔ Increase STEM student transfer rates to CSU and UC
➔ Increase STEM student graduation rates
➔ Increase STEM ADT
➔ Increase STEM AA/AS
➔ Increase STEM Certificates
➔ Increase STEM Proficiency Award
➔ Increase the number of STEM students with degree or transfer within three
years
Achieving STEM degrees and career pathways
➔ Increase the number of students majoring in STEM
➔ Increase the number of students pursuing a career in STEM

Educational excellence:
Learners

➔ Ensure learners experience engaging STEM learning opportunities through
OC STEM opportunities (internships, field trips, clubs, experiences, outreach)
➔ Increase academic and social support for STEM students
➔ Expand opportunities for undergraduate research (Aperture)
➔ Expand on-campus student employment opportunities that directly improve
student success while simultaneously fostering leadership, critical thinking
and communication skills (Illumineers)
➔
➔
➔
➔

Educators

Increase the use of Oxnard College resources
Increase the use of OC STEM Project Acabado resources
Increase the participation in expanded STEM opportunities
Increase OC STEM Project Acabado opportunities

➔ Provide increased support for faculty development that enhances the quality
of teaching and creative activity (CAL/ACT)

Increase Capacity and Sustainability
➔ Increase Oxnard College enrollment
➔ Increase college attendance in the Oxnard College service area
● Increase collaboration with K-8 districts
● Increase collaboration with secondary districts
● Increase collaboration with higher education
➔ Increase media and awareness of Oxnard College as an incubator for STEM
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Internal Evaluation of the Illumineer Program
There are essentially three components to conducting an internal evaluation of the
Illumineers program: extracting internal quantitative data from Banner (our student
information database) that includes success rates, completion rates, retention rates, and
GPA of students who participated in the Illumineers program (vs. those who did not);
external quantitative data to be collected using specialized surveys measuring student-level
variables such as STEM identity, engagement, interest and self-efficacy; and qualitative
analysis to include students’ (and tutors’) perceptions of their experiences in the program.
We’re really looking to observe statistically significant gains in variables and treat these
results as a proxy for indicators of program effectiveness. We also hope to see that
students and tutors who participate in the Illumineers program experience upward shifts in
proximal and distal learning outcomes detailed in our evaluation plan logic models.
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Theory Guiding the Work of Project Acabado
1. Cascading Mentoring
2. Center for Active Learning
3. Diversity Asset Model
4. Loss Momentum Framework (Completion by Design)
5. Resiliency

Cascading Mentoring (Project Acabado, 2017)
Cascading mentoring is an intentional cultivation of a collection of dynamic
relationships that span the breadth and depth of a given profession. These
relationships are mutually beneficial to individuals and collectively empowers the
profession and community.

At first fall it started alone.
Each profession has its own precise language, habits of mind, community of
practice and levels of mastery in the content, skills and competencies needed to
produce outcomes. This training and exercise shapes a professional’s values and

19
worldview by composing what’s within the viewfinder before sharpening focus on
select aspects and softening others. In a very real sense who we are and what we
profess are inextricably intertwined.

A cascade is together. Not at the same time. Not in the same way.
The learner benefits from the mentor kindling an emerging sense of identity,
interest and engagement. While the mentor reinforces early approximation of
habits of mind and emerging capacity related to the profession they are also
hotwiring the shared experience between mentor and mentee. Not only does the
mentee feel a growing sense of belonging but the mentor also feels heard and
understood. When the profession is valued, the professional feels valued.

A cascade spans the fall.
The benefits of a mentor and mentee spans a career. Learning and innovation go
together.
“Teachers and students (leadership and people), co-intent on reality, are both
Subjects, not only in the task of unveiling that reality, and thereby coming to know it
critically, but in the task of re-creating that knowledge. As they attain this
knowledge of reality through common reflection and action, they discover
themselves as its permanent re-creators.”
― Paulo Freire, Pedagogy of the Oppressed
Mentors benefit in many ways.
1. The veneer of shallow learning easily rips under the pressure of a good
question. The need for rich understanding becomes real in the face of an
eager learner with fragile understanding of a pivotal concept.
2. The opportunity to exercise voice helps to develop fluency in the language of
the profession and creates stronger cognitive muscle supporting the habit of
mind of the profession.
3. The best way to learn something is to have to teach it to somebody else.
4. Typically there is a chasm between knowing the content well enough to pass
a class and actually mastering it to ensure the learning is portable and can
transfer to real life application.
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A cascade is all. It isn’t a singular story of elements.
Cascading mentoring is participatory.
1. It shifts learning from being spectator entertainment of the real
professionals to a participant sport where there is room on the team to
share the authentic experience. Nobody gets a workout watching a
recognized expert do their job.
2. Mentees accept mentors whose expertise is a step above their own. Indeed
the close proximity of skill set ensures fresh empathy and on-demand
recollection of the typical barriers to learning and effective strategies for
navigating new concepts.
3. Valuing incremental steps of emerging expertise broadens meaningful
participation and exercises needed skills. It happens because mentors are
expected to bring: prior knowledge, active learning, real world applicable
examples, thick understanding and adaptive expertise.

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

E - Examine
Examine the strategies or processes used.
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➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?

Center for Active Learning
Experts from the Center for Active Learning are driven to support educators in
creating a dynamic learning environment that requires learners to ask questions of
themselves and their peers in solving problems, in contrast to passively receiving
information through lecture, reading and notetaking.
➔ Active Learning ( Active Collaborative Transformative Learning and Teaching
( ACT) is a pedagogy in which students are encouraged to develop their
learning autonomously.
This happens through the process of having students engage in some activity that
forces them to reflect upon ideas and how they are using those ideas. It requires
students to regularly assess their own degree of understanding and skill at handling
concepts or problems in a particular discipline. Learners attain knowledge by
participating and/or contributing. This process keeps students mentally, and often
physically, active in their learning through activities that involve them in gathering
information, thinking, and problem solving.
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➔ An Active Learning environment often incorporates a mix of the following
components: peer-led team learning(PLTL); problem-based learning (PBL);
process-oriented guided inquiry learning (POGIL) and investigative case
based learning (ICBL).

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.
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AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?

“Diversity Asset Model” (Project Acabado, 2017)
“Adopting and building on Yosso’s (2005)2 work on “community cultural wealth”
model, this ‘Diversity Asset’ model expands the body of literature, by focusing on
valorizing the diverse and multiple assets that learners possess that may already be
in use and/or that are yet to be discovered.
The term “diversity” in this model is not only limited to the unique aspects of
individuals based on race, culture, language, ethnicity, and gender, but it
acknowledges the diversity in disciplines, spaces, experiences, and cognition (e.g.,
diverse perspectives and interpretations, as well as different styles of learning and
information processing).
The Diversity Asset framework theoretically strays away from a deficit viewpoint of
learners (e.g., lacking or in need of), but instead captures and validates learners’
strengths and rich sociocultural and sociolinguistic resources from within and
surrounding areas.
The diversity assets included in this framework can also be used to understand
systems and programs within organizations to assess the overall sustainability and
efforts for innovation and creativity, as well as capacity building and problem
solving. While acknowledging diversity may require some compromising and
adjusting due to differences, valorizing assets of diversity will lead to fundamental
improvements in individuals, community, and systems.
For example, with Resiliency capital, instead of simply identifying, support by
asking,
2

https://www.iirp.edu/images/pdf/AvNtDE_EDUC_701_-_Yossos_Community_Cultural_Wealth_Model.p
df
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“What programs or systems are there in my organization to support learners to
adapt, adjust, and restore when faced with challenges?”
this framework focuses on,
“How can programs draw, capture, and strengthen learners ability and vitality to
adapt, adjust, and restore when faced with challenges?”
In addition to the six capitals of Yosso’s (2005)3 cultural wealth model (Aspirational,
Linguistic, Familial, Social, Navigational, and Resistance), in this expanded Diversity
Asset model, the following two assets are included and defined:
Resiliency asset:
➔ “The grit and vitality to bounce back, adjust, and restore” (Project Acabado,
2017)
Reflective asset:
➔ “The power to think back and learn” (Project Acabado, 2017)

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

3

https://www.iirp.edu/images/pdf/AvNtDE_EDUC_701_-_Yossos_Community_Cultural_Wealth_Model.p
df
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E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?

Diversity Assets
These assets are present in OC learners. Understanding the assets allows
Illumineers to surface these attributes through mentoring. Illumineers need first to
identify the assets in their own life.
➔ Familial Capital
➔ Navigational Capital
➔ Resilience
➔ Resistant
➔ Aspirational Capital
➔ Social Capital

26
Familial Capital
Read brief description of familial capital. Watch the online video.
➔ Tell me about who you consider family and why?

➔ In your family, what does your family do for each other?

➔ Is there one family tradition that you just love? Tell me about it.

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.

Familial Capital refers to cultural knowledge nurtured among kin and carry a sense
of community history, memory and cultural institutions (Delgado Bernal, 1998,
2002). This commitment to community well being expands the concept of family to
include a broad understanding. This extended family may include immediate
family, aunts, uncles, cousins and close friends. From our family we learn the
importance of maintaining a healthy connection to our community and its
resources. These close relationships become a reservoir of models for caring,
coping and providing, which inform our emotional, moral, educational and
occupational consciousness (Reese, 1992; Auerbach, 2001, 2004; Elenes et al., 2001;
Lopez, 2003). This consciousness can be fostered within and between families, as
well as through sports, school, religious gatherings and other social community
settings. Isolation is minimized as families ‘become connected with others around
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common issues’ and realize they are ‘not alone in dealing with their problems’
(Delgado-Gaiton, 2001, p. 54).

Navigational Capital
Read brief description of Navigational Capital. Watch the online video.
➔ Tell me about how you’ve overcome a situation where you’ve not felt at
ease?

➔ What are your tricks for figuring things out when don’t know understand?
Like you are traveling and you’re at an airport and you don’t know where to
go.

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.

Navigational Capital refers to the ability and set of skills needed to maneuver
through social institutions particularly when they harbor insider culture and ways of
doing things that are unfamiliar. Scholars have examined individual, family and
community factors that support Mexican American students’ academic
invulnerability-their successful navigation through the educational system
(Arrellano & Padilla, 1996). In addition, resilience has been recognized as ‘a set of
inner resources, social competencies and cultural strategies that permit individuals
to not only survive, recover, or even thrive after stressful events, but also draw from
the experience to enhance subsequent functioning’ (Stanton-Salazar & Spina, 2000,
p.229). Navigational capital highlights an individual’s agency, within institutional
boundaries, to connect to societal networks that help guide community navigation
through places and spaces including schools, job markets, healthcare and the
judicial system (Williams, 1997).
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Resilience
Read brief description of resilience. Watch the online video.
➔ Tell about a time you had to rely on your resilience.

➔ Which resilience strategies work best for you?

➔ What advice would you give to another about developing resilience?

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.
Refer to Resilience in this handbook.
Keep this in mind...
Knowles’ theory of andragogy is an attempt to develop a theory specifically for
adult learning. Knowles emphasizes that adults are self-directed and expect to take
responsibility for decisions. Adult learning programs must accommodate this
fundamental aspect.
Andragogy makes the following assumptions about the design of learning: (1)
Adults need to know why they need to learn something (2) Adults need to learn
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experientially, (3) Adults approach learning as problem-solving, and (4) Adults learn
best when the topic is of immediate value.
In practical terms, andragogy means that instruction for adults needs to focus more
on the process and less on the content being taught. Strategies such as case
studies, role playing, simulations, and self-evaluation are most useful. Instructors
adopt a role of facilitator or resource rather than lecturer or grader.

Resistant Capital
Read brief description of Resistant Capital. Watch the online video.
➔ Sometimes people are told nonsense. They hear that they can’t, shouldn’t,
or won’t. What’s your experience when you stand in the wind and prove
them wrong.

➔ What have you said or done that you are proud of today?

➔ Who is the person in your life who has cheered you on to tell you that you
can do anything you want?

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.
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Resistant Capital is the knowledge and skills cultivated by intentional behavior that
challenges inequality (Freire, 1970, 1973; Giroux, 1983; McLaren,1994; Delgado
Bernal, 1997; Solorzano & Delgado Bernal, 2001). As an example, African American
mothers who consciously raise their daughter as ‘resistors’. Through verbal and
nonverbal lessons, these Black mothers teach their daughter to assert themselves
as intelligent, beautiful, strong and worthy of respect to resist the barrage of
societal messages devaluing Blackness and belittling Black women (Ward, 1996).
Daniel Solorzano and Dolores Delgado Bernal (2001) reveal that resistance may
include different forms of oppositional behavior, such as self-defeating or
conformist strategies that feed back into the system of subordination.
Transformative resistant capital includes cultural knowledge of the structures of
racism and motivation to transform such oppressive structures (Pizarro, 1998;
Villenas & Deyhl, 1999).
Keep this in mind...
Knowles’ theory of andragogy is an attempt to develop a theory specifically for
adult learning. Knowles emphasizes that adults are self-directed and expect to take
responsibility for decisions. Adult learning programs must accommodate this
fundamental aspect.
Andragogy makes the following assumptions about the design of learning: (1)
Adults need to know why they need to learn something (2) Adults need to learn
experientially, (3) Adults approach learning as problem-solving, and (4) Adults learn
best when the topic is of immediate value.
In practical terms, andragogy means that instruction for adults needs to focus more
on the process and less on the content being taught. Strategies such as case
studies, role playing, simulations, and self-evaluation are most useful. Instructors
adopt a role of facilitator or resource rather than lecturer or grader.

Aspirational Capital
Read brief description of Aspirational Capital. Watch the online video.
➔ Who has been an inspiration to you and why?

➔ What do you do to maintain hope when things go wrong?
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➔ Tell me about how someone you love expresses support or faith in you.

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.

Aspirational Capital refers to the ability to maintain hopes and dreams for the
future, even in the face of real and perceived barriers. This resiliency is evidenced
in those who allow themselves and their children to dream of possibilities beyond
their present circumstances, often without the objective means to attain those
goals (Yosso). These stories nurture a culture of possibility as they represent ‘the
creative of a history that would break the links between parents’ current
occupational status and their children’s future academic attainment’ (Gandara,
1995, p.55).

Social Capital
Read brief description of Social Capital. Watch the online video.
➔ Tell me about how you network.

➔ Tell me about how you lift while you climb.
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➔ Tell me about how you help others and how others help you.

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.

Social Capital can be understood as networks of people and community resources.
These connections can provide actionable and social/emotional support to navigate
society’s institutions (Gilbert, 1982; Stanton-Salazar, 2001). These networks often
provide the direct touch to move from idea to action. This care and concern for the
whole community can be seen in the tradition of ‘lifting as we climb’ the motto of
the National Association of Colored Women’s Club since their inception in 1896
(Gurnier, Fine & Balin, 1997, p.167).

Linguistic Capital
Read brief description of Linguistic Capital. Watch the online video.
➔ Do you know more than one language? How has it been useful for you?
Do you have a time you can tell me about where it was a huge advantage
for you to know more than one language?

➔ Are you a good storyteller? Has that come in handy? Why? Are there
family stories that you just love?
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➔ Who is a great storyteller in your family? Why is that?

Select a call to action and advocate for action. For yourself. For your mentee.
Remember. Be present. Listen. Hold the story with empathy.

Linguistic Capital includes the intellectual and social skills developed through
communication experiences in more than one language and/or style (Faulstich
Orellana, 2003). It also includes the storytelling tradition. That includes: listening,
oral histories, parables, fables, tales and proverbs. The repertoire for storytelling
may include: memorization, attention to detail, dramatic pauses, comedic timing,
expression, tone, volume, rhythm and rhyme. This social tool allows them to refine
the use of audience awareness, cross-cultural awareness, teaching skills, civic and
familial responsibility and social maturity (Faulstich Orellana, 2003 p.6).

The Loss/Momentum Framework (LMF)
...Is designed to help colleges better understand students’ pathways through
college.
Following students through the four main stages of their interaction with
college—Connection, Entry, Progress, and Completion—the LMF helps colleges
identify where students stumble or become sidetracked, and, thus, where there are
opportunities to prevent students from dropping out and improve their
momentum toward program completion.
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Connection

How can we increase the number of new students who make it through the application
and intake process appropriately placed and ready to learn?
A substantial number of students who have an interest in college, and even apply,
do not end up enrolling in classes because they do not make it through the intake
process. The goal in this phase is to encourage new students to apply in a timely
manner, secure the necessary financial aid, begin to develop a plan for college and
careers, and enroll in initial coursework appropriate to their level of readiness and
goals. Understanding what happens to students in this phase can help colleges
improve recruitment, intake, and placement.

Entry

How can we accelerate the rate at which new students choose and successfully enter a
program?
The objective here is to help students choose and enter a program of study as
quickly as possible. Many students seeking degrees drop out after only one or two
terms. Colleges, therefore, need to understand how students get from their initial
enrollment in the college to the point of passing their first college-level courses in
their chosen program of study.
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Progress

How can we increase the rate at which students complete program requirements?
In this phase, colleges track students’ progress in taking and passing the courses
they need to complete their intended program as efficiently as possible. Many
college departments do not track students’ progress in their programs, so it is
perhaps not surprising that many students fall off track.

Completion

How can we ensure that our programs prepare students for further education and
career advancement?
In this phase, colleges track students’ rates of completion by program, and
determine whether their students are able to move successfully to the next level of
education—a higher level degree program for certificate recipients, or transferring
with junior standing in the desired major field for associate recipients—and
advance in the labor market. This information is critical to ensure that the college’s
programs are aligned with the requirements for success in further education and
careers.

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.
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E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?

Resiliency
How do people deal with difficult events that change their lives? The death of a
loved one, loss of a job, serious illness, and other t raumatic events: these are all
examples of very challenging life experiences. Many people react to such
circumstances with a flood of strong emotions and a sense of uncertainty.
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Yet people generally adapt well over time to life-changing situations and stressful
conditions. What enables them to do so? It involves resilience, an ongoing process
that requires time and effort and engages people in taking a number of steps.

What is Resilience?
Resilience is the process of adapting well in the face of adversity, trauma, tragedy,
threats or significant sources of s tress — such as family and relationship problems,
serious health problems or w
 orkplace and financial stressors. It means "bouncing
back" from difficult experiences. Research has shown that resilience is ordinary, not
extraordinary. People commonly demonstrate resilience. Being resilient does not
mean that a person doesn't experience difficulty or distress. Emotional pain and
sadness are common in people who have suffered major adversity or trauma in
their lives. In fact, the road to resilience is likely to involve considerable emotional
distress. Resilience is not a trait that people either have or do not have. It involves
behaviors, thoughts and actions that can be learned and developed in anyone.

Factors in Resilience
A combination of factors contributes to resilience. Many studies show that the
primary factor in resilience is having caring and supportive relationships within and
outside the family. Relationships that create love and trust, provide role models
and offer encouragement and reassurance help bolster a person's resilience.
Several additional factors are associated with resilience, including:
➔ The capacity to make realistic plans and take steps to carry them out.
➔ A positive view of yourself and confidence in your strengths and abilities.
➔ Skills in communication and problem solving.
➔ The capacity to manage strong feelings and impulses.
All of these are factors that people can develop in themselves.

Strategies For Building Resilience
Developing resilience is a personal journey. People do not all react the same to
traumatic and stressful life events. An approach to building resilience that works for
one person might not work for another. People use varying strategies. Some
variation may reflect cultural differences. A person's culture might have an impact
on how he or she communicates feelings and deals with adversity — for example,
whether and how a person connects with significant others, including extended
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family members and community resources. With growing cultural diversity, the
public has greater access to a number of different approaches to building
resilience.
Make connections.
Good relationships with close family members, friends or others are important.
Accepting help and support from those who care about you and will listen to you
strengthens resilience. Some people find that being active in civic groups,
faith-based organizations, or other local groups provides social support and can
help with reclaiming hope. Assisting others in their time of need also can benefit
the helper.
Avoid seeing crisis as insurmountable problems.
You can't change the fact that highly stressful events happen, but you can change
how you interpret and respond to these events. Try looking beyond the present to
how future circumstances may be a little better. Note any subtle ways in which you
might already feel somewhat better as you deal with difficult situations.
Accept that change is a part of living.
Certain goals may no longer be attainable as a result of adverse situations.
Accepting circumstances that cannot be changed can help you focus on
circumstances that you can alter.
Move toward your goals.
Develop some realistic goals. Do something regularly — even if it seems like a small
accomplishment — that enables you to move toward your goals. Instead of
focusing on tasks that seem unachievable, ask yourself, "What's one thing I know I
can accomplish today that helps me move in the direction I want to go?"
Take decisive actions.
Act on adverse situations as much as you can. Take decisive actions, rather than
detaching completely from problems and stresses and wishing they would just go
away.
Look for opportunities for self-discovery.
People often learn something about themselves and may find that they have grown
in some respect as a result of their struggle with loss. Many people who have
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experienced tragedies and hardship have reported better relationships, greater
sense of strength even while feeling vulnerable, increased sense of self-worth, a
more developed spirituality and heightened appreciation for life.
Nurture a positive view of yourself.
Developing confidence in your ability to solve problems and trusting your instincts
helps build resilience.
Keep things in perspective.
Even when facing very painful events, try to consider the stressful situation in a
broader context and keep a long-term perspective. Avoid blowing the event out of
proportion.
Maintain a hopeful outlook.
An optimistic outlook enables you to expect that good things will happen in your
life. Try visualizing what you want, rather than worrying about what you fear.
Take care of yourself.
Pay attention to your own needs and feelings. Engage in activities that you enjoy
and find relaxing. Exercise regularly. Taking care of yourself helps to keep your
mind and body primed to deal with situations that require resilience.
Additional ways of strengthening resilience may be helpful.
For example, some people write about their deepest thoughts and feelings related
to trauma or other stressful events in their lives. Meditation and spiritual practices
help some people build connections and restore hope.
The key is to identify ways that are likely to work well for you as part of your own
personal strategy for fostering resilience.

Learning from your Past
Focusing on past experiences and sources of personal strength can help you learn
about what strategies for building resilience might work for you. By exploring
answers to the following questions about yourself and your reactions to challenging
life events, you may discover how you can respond effectively to difficult situations
in your life. Consider the following:
➔ What kinds of events have been most stressful for me?
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➔ How have those events typically affected me?
➔ Have I found it helpful to think of important people in my life when I am
distressed?
➔ To whom have I reached out for support in working through a traumatic or
stressful experience?
➔ What have I learned about myself and my interactions with others during
difficult times?
➔ Has it been helpful for me to assist someone else going through a similar
experience?
➔ Have I been able to overcome obstacles, and if so, how?
➔ What has helped make me feel more hopeful about the future?

Staying Flexible
Resilience involves maintaining flexibility and balance in your life as you deal with
stressful circumstances and traumatic events. This happens in several ways,
including:
➔ Letting yourself experience strong emotions, and also realizing when you
may need to avoid experiencing them at times in order to continue
functioning.
➔ Stepping forward and taking action to deal with your problems and meet the
demands of daily living, and also stepping back to rest and re-energize
yourself.
➔ Spending time with loved ones to gain support and encouragement, and also
nurturing yourself.
➔ Relying on others, and also relying on yourself.

Continuing your Journey
To help summarize several of the main points in this brochure, think of resilience
as similar to taking a raft trip down a river. On a river, you may encounter rapids,
turns, slow water and shallows. As in life, the changes you experience affect you
differently along the way. In traveling the river, it helps to have knowledge about it
and past experience in dealing with it. Your journey should be guided by a plan, a
strategy that you consider likely to work well for you. Perseverance and trust in
your ability to work your way around boulders and other obstacles are important.
You can gain courage and insight by successfully navigating your way through white
water. Trusted companions who accompany you on the journey can be especially
helpful for dealing with rapids, upstream currents and other difficult stretches of
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the river. You can climb out to rest alongside the river. But to get to the end of your
journey, you need to get back in the raft and continue.
The Road to Resilience American Psychological Association

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.
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AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?
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Logistics, Hiring and
Job Description
Illumineer Commitments
Mentoring and Modeling

1. I commit to serve as a mentor and a model for other students. I will also

seek to be mentored and have an identified mentor within the first three
weeks of each semester.
2. I commit to be actively engaged in my work as an Illumineer. I understand
during my assigned work hours I will not do any personal work. This includes
homework.

Professional Learning
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3. I commit to completing weekly online professional learning and Illumineer

book club at the assigned time in my schedule and in the assigned location.
4. I commit to actively participate in professional learning opportunities such
as: speakers, workshops, clubs, trainings and field trips.
5. I commit to scheduling in a participating in monthly one-on-one meetings
with the OC STEM team.

Scheduling

6. I commit to be an embedded Illumineer in at least one math/science class. I

will proactively and collaboratively work with the professor.

7. I commit to arriving at the embedded math/science class 15 minutes before

class to interact with learners and build trust and rapport. I will leave 15
minutes after the end of class to again have the opportunity to interact with
and support learners. During this time I will also let them know about the
days and times I have scheduled study sessions.
8. I commit to working a minimum of 5 hours (weekly) of co-learning in the OC
STEM Center. This is in addition to the embedded hours.
9. I commit to work a minimum of 1 hour (weekly) as part of the OC Make team.
This includes encouraging learners and clubs to creatively use the resources.
It also included Illumineers actively learning to use the resources.
10. I commit to actively communicate with the professor and the OC STEM team.
This includes emails about: setting up study sessions, informing professors
and the OC STEM team of absences and taking initiative to support active
learning in the classroom.

Campaigns in the Classroom

11. I commit to promoting, supporting and recruiting for the weekly campaigns

in class, hand each student the campaign, model the behavior and actively
work to support the effort. This includes but isn’t limited to in the embedded
class and in the OC STEM Center.
12. I commit to maintaining the bulletin boards in the math/science class I serve.
This includes: updating, keeping tidy, posting the campaigns and taking down
outdated information.
13. I commit to encouraging learners to come to the OC STEM Center for
learning support and to create friendships and study groups. I understand I
will organize study sessions and cultivate groups.
14. I commit to keeping the OC STEM Center and OC Make tidy and inviting. This
includes daily cleaning at the end of each and every shift.
15. I commit to using the online check out system for computers, calculators
etc…
16. I commit to consistently turning in my online timesheet on time, every time.
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Reporting Lines for Illumineers
The STEM Director provides direct supervision to the student worker ‘Illumineers’, the STEM
Student Support Specialist and Grant Account/Admin assistant. This OC STEM team works
collaboratively with the Library Learning Resource Center. The direct collaborator is the
Tutorial Service Specialist.

OC STEM Center Check-in for Illumineers
The STEM Director provides direct supervision to student worker ‘Illumineers’, STEM
Student Support Specialist and Grant Account/Admin assistant. This OC STEM team works
collaboratively with the Library Learning Resource Center. The direct collaborator is the
Tutorial Service Specialist.

Paper timesheets
Paper timesheets will be kept in the Grant Accounting office. Timesheets are to be
filled out at the beginning and end of every shift. If you do not accurately fill out the
paper timesheet, your paycheck may be delayed due to a longer verification time.
There will be a spot for you to track your lunch and rest periods, as well as a
description of what you worked on during that time, i.e. Co-Learning, class time, etc.

Miss a day for illness

If there is a situation where you are unable to come in for a shift, be sure to inform
OC STEM staff as soon as possible, either by phone call or email. In addition, you
must immediately inform any professors whose class you will be missing, should
you have class time assigned for the day you will miss.
If you are missing time due to an illness, you may be able to claim sick time on your
online timesheet, should you have some available.

Timesheets-Online submission

Online timesheets are typically due on the 15th and last day of the month. If there
are any deviations from this schedule, you will be informed. You will be able to
access your online timesheet through your MyVCCCD portal.
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Assignments

When filling out paper timesheets for the day, you will be updated on any late
assignments. If you are late on any assignments, you will be required to complete
them before doing any other work for the OC STEM Center. Additionally, if you are
late on 2 assignments, you will be required to meet with the STEM Director.
The OC STEM Center will frequently run school wide campaigns, intended to inform
students of various opportunities and reminders of important dates. You may be
given handouts to deliver to your classes. If you are given handouts, you must
deliver them as soon as you work your next class hours.

Checking out equipment
There are various items available for checkout by either Illumineers or students
using the OC STEM Center. These items will be kept in the Grant Accounting office.
Available items include, but are not limited to:
➔ Calculators
➔ Whiteboards
➔ Textbooks
If there are any items that either you or students would like to request, inform the
Grant Accountant about what items would be helpful and what purpose they will
serve. Please inform the Grant Accountant of the textbooks used in your classes as
soon as possible.

Give yourself a Break
It’s a math problem.

What would you take if you are working?
➔ 1 hour
➔ 2 hours
➔ 3 hours
➔ 4 hours 10 minute paid rest period
➔ 5 hours
➔ 6 hours 30 minute unpaid lunch
➔ 7 hours
➔ 8 hours 10 minute paid rest period
➔ 9 hours (Don’t work 9 hours! Dr. Klein Williams will get in trouble
for overtime.)
Is it different if...
➔ Monday through Friday?
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◆ No difference
➔ Weekend?
◆ (Don’t work weekends. Dr. Klein Williams will get in
trouble.)

How many hours a week?

➔ Student workers may work up to 20 hours each week. (Please don’t work
more or you will get Dr. Klein Williams in trouble.)

Regarding meal breaks:
In California, an employer may not employ an employee for a work period of more
than five hours per day without providing the employee with a meal period of not
less than thirty minutes, except that if the total work period per day of the
employee is no more than six hours, the meal period may be waived by mutual
consent of both the employer and employee.

Regarding rest periods:
In California, the Industrial Welfare Commission Wage Orders require that
employers must authorize and permit nonexempt employees to take a rest period
that must, insofar as practicable, be taken in the middle of each work period. The
rest period is based on the total hours worked daily and must be at the minimum
rate of a net ten consecutive minutes for each four hour work period, or major
fraction thereof. The Division of Labor Standards Enforcement (DLSE) considers
anything more than two hours to be a "major fraction" of four." A rest period is not
required for employees whose total daily work time is less than three and one-half
hours. The rest period is counted as time worked and therefore, the employer must
pay for such periods.

Sources of Funding
The Illumineer program is an initiative of the OC STEM Project Acabado which is funded by
a Title III HSI STEM grant.
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Services and students/populations served by
Illumineers
Content Area Served
The Illumineer was envisioned to support math and science classes at Oxnard College.
Classes with embedded learning support are selected by the Dean of Math & Science. The
selection is made with the desired outcomes discussed earlier in mind. The classes are
typically transferable. As a result of recent legislation (AB 705), there is a limited number of
remedial math and science classes. Additionally, the funding formula now focuses on
student outcomes. Illumineers are able to support students striving to pass transferable
level math in the first year of college.

Population Served
The HSI Title III funding supports underrepresented students to complete a degree in
science, technology, math, and engineering. Although Illumineers are embedded into
specific classes, they also serve the general population. Students are welcome to come the
the OC STEM Center to seek learning support.

Services Offered
This program provides: academic support embedded in math and science classes;
just-in-time co-learning; intentional community building and mentoring focused on
illuminating the skills and capacity that OC learners carry with them everyday. Illumineers
facilitate group learning reviews, they connect students together to create study groups
and provide individual learning support. The OC STEM Center has an online learning hub
using Khan Academy. Illumineers assist learners in understanding how to use this online
resource to target specific gaps in learning. The OC STEM Center is the meeting location for
the STEM Club Alliance: SHPE; Chemistry Club, Engineering Math and Physics Club; OC
Women in STEM Club and LEAF (a student led undergraduate research project).

Physical Location
The Illumineer program is located in the Condor Hall. This building is in the middle of the
campus and just a short walk from the LLRC (Library Learning Resource Center). It is in the
upstairs loft affectionately called the ‘nest’. The area is upwards of 5,000 square feet. It
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houses the OC STEM Center and OC Make. It is a colorful location and often filled with
learners and educators. Illumineers have access to hands-on learning supplies to support
understanding. The OC STEM Center has an Active Learning classroom space available for
educators. OC Make provides materials for learning. This includes: 3D printers; laptops
with licensed software used for instruction; and robotics equipment.

Illumineer program management and administration
The Illumineer program is one part of the learning support at Oxnard College. This
program is located in the OC STEM Center and works in tandem with the Library Learning
Resource Center. Illumineers provide learning support in math and science. The Writing
Center, located in the LLRC, provides embedded learning support in co-requisite classes
and in the Writing Center. Arts and Humanities learning support is offered in the LLRC.
Illumineers support learning. Equally important, they support a sense of belonging. A
large percentage of college learners drop after their third semester. Sometimes, they wait
to take transfer level math and fear they can’t pass it after a few (or several) dozen months
without cracking a math book. Illumineers are there to help refresh and review in an effort
to help learners truly understand the math, pass the class and get the degree. On the
other hand, learners who have attended three semesters have proven they can succeed.
So, why do they stop coming? Those who have worked with Illumineers expressed relief at
finding a friend group on a similar path. Many learners at Oxnard College are first
generation college students. Breaking from the path can be both inspiring and frankly,
lonely. By connecting learners to each other and cultivating a vibrant and engaging college
community we are more likely to steward learners to completion at Oxnard College and
beyond. The OC STEM Center is located in the Nest, upstairs loft of Condor Hall. It isn’t
quiet. It’s lively. It’s an engaging learning environment that is welcoming.

We hired you! Tell us a little about yourself.
Here is an example:
Ricardo is an aspiring environmental engineer focused on ecological systems
restoration. He is currently studying at Oxnard College and plans to transfer Fall
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2020. He is passionate about natural sciences, and you may find him looking at
plants and birds on campus. If you are hungry and happen to come across him,
he can point you to the fruit trees, as well as the OC STEM center where you can
find delicious candy.

Now, tell us about you.

Email your responses to Haida. hjimenezmartinez@vcccd.edu

Illumineer Selection and Hiring
The Illumineer program strives to impact student learning and retention. Therefore, we
strive to ensure Illumineers have a clear understanding of the program aims. Qualified
candidates must be a student in good standing, enrolled in 12 or more units, maintain a
consistent overall GPA of 3.0 or above, and exhibit strong interpersonal and
communication skills with peers and professors.

Hiring Standards
Illumineers are recruited from math and science classes after registration concludes for the
upcoming semester. Professors are encouraged to recruit students to become Illumineers.
Current Illumineers recruit from their classes and from the STEM clubs.
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Experience
Potential Illumineers provide their: transcripts and schedule. They are allowed to become
embedded learning support for classes they have earned a ‘B’ or better.

Recommendations
Illumineers may provide a letter from either a faculty member, department head, or
university supervisor. This may be submitted with a form or an online submission
provided by the Illumineer program.
It consists of the following prompts:
1.
2.
3.
4.
5.
6.

Name of potential Illumineer.
Name of the professor/educator providing the recommendation.
Which class(es) would you like to see this Illumineer support?
Relationship to student.
How long have you known the student?
Considering the student’s work habits, interests and goals, to what extent do
you believe this student will succeed in the pursuit of a college degree?
7. Please describe the student’s participation in the classroom and
extracurricular activities as it relates to your recommendation.
8. Where would you expect to see this student in five years?
Recommendations can also be obtained through phone calls to references (faculty
member, department head, or university supervisor) identified by the potential Illumineer.
Notes from the phone conversations are documented and tracked.

Interview Process
Potential Illumineers participate in either individual or group interviews with a panel
consisting of: a member of the OC STEM team, an Illumineer and Math/Science educator (if
available).
During the interview, the current Illumineer describes the aim of the effort and clearly
explains the essential functions of the job.

Interview Questions

1. Tell us about yourself and why you’d like to become an Illumineer.
2. What is the highest level of math/science classes in progress or you have
completed?
3. Illumineers support learning. Describe how you would respond if a student
approaches you with a question and you don’t know the answer.
4. Cascading mentoring is a foundational element of the Illumineer program. We
believe that every OC STEM participant should serve as both a mentor and mentee.
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5.

6.

7.
8.

a. Describe the characteristics of a successful mentor? Why do you think those
characteristics are important?
Active learning is a driving philosophy for OC STEM. We believe learners succeed
when they are engaged, active and have an abiding sense that they belong.
a. Describe strategies you would use to engage OC learners in coming to the OC
STEM Center, connect to other students in class, and participate in STEM
clubs.
Resilience is key to success and it can be taught. Part of being an Illumineer is to act
as a near peer. We expect Illumineers to complete weekly professional learning
modules during their work hours to support the growth of their own professional
capacity.
a. Time management is key to keeping up with studies and Illumineer
responsibilities. Describe how you handle multiple tasks and prioritizing.
What would you like to say about yourself and this position to conclude this
interview?
Do you have any questions for us?

Closing

1. Thank the potential Illumineer for interviewing.
2. Explain when they can expect to hear back.
3. Provide the contact for next steps.

Script for Current Illumineer Participating on the Panel
IIllumineers are OC peers just a step ahead of the OC students. These passionate STEM
undergraduates reflect on their own experience and share their learning.
By lighting a fire for others, one will brighten one’s own way.
This program provides: academic support embedded in math and science classes;
just-in-time co-learning; intentional community building and mentoring focused on
illuminating the skills and capacity that OC learners carry with them everyday.

Aim of the effort

1. Illumineers directly improve student success while simultaneously fostering
leadership, critical thinking and communication skills.
2. These ‘near peers’ are the critical messengers needed to support the learning and
achievement of their peers resulting in increased: math/science course retention,
course success and STEM degrees.
3. Illumineers cultivate an active and engaged learning community where peers feel
valued and individual success achievable. This occurs in class, clubs and the OC
STEM Center.
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Current Illumineer Introduces the Panel Members
1. OC STEM team member
2. Math/Science Educator (if available)
3. Illumineer

Questions
The panel will ask you a series of questions. They are provided for you. Please feel free to
ask if you don’t understand something.

Interview Questions

1. Tell us about yourself and why you’d like to become an Illumineer.
2. What is the highest level of math/science classes in progress or you have
completed?
3. Illumineers support learning. Describe how you would respond if a student
approaches you with a question and you don’t know the answer.
4. Cascading mentoring is a foundational element of the Illumineer program. We
believe that every OC STEM participant should serve as both a mentor and mentee.
a. Describe the characteristics of a successful mentor? Why do you think those
characteristics are important?
5. Active learning is a driving philosophy for OC STEM. We believe learners succeed
when they are engaged, active and have an abiding sense that they belong.
a. Describe strategies you would use to engage OC learners in coming to the OC
STEM Center, connect to other students in class, and participate in STEM
clubs.
6. Resilience is key to success and it can be taught. Part of being an Illumineer is to act
as a near peer. We expect Illumineers to complete weekly professional learning
modules during their work hours to support the growth of their own professional
capacity.
a. Time management is key to keeping up with studies and Illumineer
responsibilities. Describe how you handle multiple tasks and prioritizing.
7. What would you like to say about yourself and this position to conclude this
interview?
8. Do you have any questions for us?

Closing
1. Thank the potential Illumineer for interviewing.
2. Explain when they can expect to hear back.
3. Provide the contact for next steps.
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Illumineer Job Description and Qualifications
Provided to the interviewee and explained by current Illumineer
IIllumineers are STEM student mentors just a step ahead of the OC students they serve. These
passionate STEM undergraduates reflect on their own experience and share their learning. By
lighting a fire for others, one will brighten one’s own way. This program provides:
1.
2.
3.
4.

academic support embedded in math and science classes;
just in time co-learning;
intentional community building and
mentoring focused on illuminating the skills and capacity that OC learners carry with
them everyday

Qualifications:
1.
2.
3.
4.

Undergraduate.
A consistent overall GPA of 3.0 or above.
A grade of B in the selected or similar course is required.
Strong interpersonal and communication skills with peers and professors.

Primary Activities:

1. Embedded class assignment
2. OC STEM Center Co-learning
3. Cascading Mentoring-Illumineers will conduct brief mentoring sessions guided with
prompts and prior training
4. Workshop facilitation
5. Weekly professional learning
6. Regular meetings and trainings of Illumineers

Secondary Activities:
1.
2.
3.
4.

Meet with Illumineer leaders and supervisory staff at scheduled meetings.
Maintain contact throughout the term with the course professor.
Utilize Illumineer logs, protocols, and communications.
Contribute to the planning of workshops.

Maintenance Activities:

1. Complete necessary personnel paperwork.
2. Attend Illumineer training workshops.
3. Work with Illumineer leaders and supervisory staff to select appropriate times and
scheduling of: embedded class assignment, co-learning, mentoring and professional
learning.
4. Make classroom announcements to recruit for participation. Distribute, update and
keep neat the print materials in the classroom.
5. Contribute to logs, protocols, communication, documentation and evaluation.
6. Utilize online platforms a directed.
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7. Ensure evaluation surveys are distributed and completed.
8. Collect data as directed.
9. Assist Illumineer leaders and staff with the preparation of end-of-term reports and
other reports as requested.
10. Maintain a professional attitude.
11. Model appropriate behavior to staff, students and others.
12. Provide Illumineer leaders and staff with an up-to-date schedule of all of your
Illumineer activities, hours and contacts.
13. Notify an Illumineer leader or staff in advance if you cannot conduct an activity as
scheduled.

Interview Notes Page for Panel
Name of potential Illumineer:
Question

Notes

Tell us about yourself and why you’d like to become an
Illumineer.
What is the highest level of math/science classes in
progress you have completed?
Describe how you would respond if a student
approaches you with a question and you don’t know the
answer.
Cascading mentoring is a foundational element of the
Illumineer program. We believe that every OC STEM
participant should serve as both a mentor and mentee.
a.

Describe the characteristics of a
successful mentor? Why do you think
those characteristics are important?

Active learning is a driving philosophy for OC STEM. We
believe learners succeed when they are engaged, active
and have an abiding sense that they belong.
a.

Describe strategies you would use to
engage OC learners in coming to the OC
STEM Center, connect to other students
in class, and participate in STEM clubs.
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Resilience is key to success and it can be taught. Part of
being an Illumineer is to act as a near peer. We expect
Illumineers to complete weekly professional learning
modules during their work hours to support the growth
of their own professional capacity.
Time management is key to keeping up with
studies and Illumineer responsibilities. Describe
how you handle multiple tasks and prioritizing.
What would you like to say about yourself and this
position to conclude this interview?
Do you have any questions for us?
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A Day in the Life
Professor Tips for Illumineers
Illumineers are just one step ahead of the learners they support. They
make great messengers and models. I provided below a glimpse of some
of the professional learning and directions provided to Illumineers for their
work in the classroom.

Here is a list of things to consider:
➔ Seek course materials:
◆ Syllabus
◆ Curriculum: text, lab manual
➔ Ensure understanding of safety procedures
➔ Exchange contact information
➔ Professors determine class attendance-lab or lecture-which makes more
sense for involvement
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➔ Tour of learning environment and what is ok and not ok to use
➔ Understand expectations
➔ Understand class culture and how best to make connections and support
learning
➔ Schedule regular (weekly) contact with the professor to ensure things are
going smoothly
Keep in mind that although Illumineers receive ongoing professional learning, they
are new to providing learning support. Think of yourself as a mentor for them and
don’t hesitate to contact Marcella Klein Williams early if something seems off.

While in the classroom Illumineers can serve as plants in the audience.
“Who loves shellfish stew?”
“I adore shellfish in all its forms.”

They can provide an example to follow.
“Hey, Erandy. I was just curious, how often did you go to office hours in your first
year of college?”
“Professor, I made a note in my calendar to make sure I visited each of my
professors within the first week. I got straight A’s last semester. I think part of that
was because I checked in with my professors when I had a hard time understanding
or...I was just really curious about something. They are super nice and very helpful.
I always tell my friends to meet with their professors.”

Illumineers are an extra set of hands.
“Please hold this string so I can demonstrate....”
“You, bet. Happy to help.”

Illumineers can be used to support small groups keeping on track.
“Bryan, please let each group know there are five more minutes. Ensure they are
ready to present and their notes pages are prepared.”
“Sure.”
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“Bryan, at each group touch in and ask this question to keep them thinking and
engaged.”
“You bet.”
“Bryan, touch into each group and listen for where they are at. Report back to me
in five. Break.”
“Happy to do that.”

Caution, Illumineers are instructed to be endlessly kind.
But, they can be the one to call a student who is absent let them know they were
missed.
You could also let them know that they should target specific students to
encourage them to find a study group...and study.

Illumineers are the right kind of messenger.
Students are more likely to listen to each other.
“Psst, Antonio. Tell them this section is really important.”
“Will do.”

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

60

E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?

Directions for Illumineers

Illumineers are STEM student mentors just a step ahead of the OC students they
serve. These passionate STEM undergraduates reflect on their own experience and
share their learning. By lighting a fire for others, one will brighten one’s own way.
➔
➔
➔
➔

Work closely with the professor
Keep up with observations
Always be kind. Always.
Optimism is required.

61

Tips:
Keep in mind you serve as a role model for others.
Consistently model successful learning strategies and classroom behavior.
➔ Punctuality
➔ Preparedness
➔ Composure

Before Class
Arrive 15 minutes before class starts.
Greeting arriving learners-here are some ideas. Add your own:
➔ Shake. Shake hands with them as they enter the classroom
➔ Name. Use the student’s name as you greet him/her at the door
➔ Ask. Ask how their day is going
➔ Offer. Offer a cup of water, a small candy…
➔ Chat. Chat with students as they enter
➔ Connect. Connect students to each other. Marcella did you know Kate is
working on a new project.

Tips:
Building community takes time.
Be patient. Focus on connecting students to each other and the professor.

During Class
Document brief notes to identify:
➔
➔
➔
➔

Course objective
Conceptual learning
Specific methods, vocabulary, algorithms,
In general, if I missed this class what would I want to know.

Tips:
➔ Keep in mind you want to use the same technical vocabulary as the
professor.
➔ You also want to reinforce consistent methods of instruction.
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➔ Know the upcoming dates, times and location for office hours, quizzes, test,
homework and any other noteworthy expectation.
➔ Keep record of the homework.
➔ It may have been awhile since you did those problems. Brush up.

Capture for future acknowledgment and use:
➔ Good questions
➔ Aha moments
➔ Examples of engagement

Tips:
➔ You may want to write down what was said.
➔ Describe how others responded.
➔ Make a note to yourself about how you will acknowledge it: note, retelling in
front of peers or private comment.

Notice:
➔
➔
➔
➔
➔

Who is participating
Who is engaged
Who is investing time and talent
And notice who isn’t
Who is absent

Tips:
It is useful to make a seating chart and find a way to make notations.
A lack of engagement is often an early sign of a lack of understanding.
➔ Encourage learners to meet you (or another Illumineer) at the OC STEM
Center.
➔ Give a specific time, date and place.
➔ If a student is absent you can follow up with a call to check on them. Don’t
wait. A kind call after one absence expresses concern. After three
absences...it feels different.

Reinforce with attention and comment:
➔
➔
➔
➔

Effort
Persistence
Engagement
Investment in the process

Strive to avoid acknowledging outcomes or performance
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After class

➔ Pull their attention to the bulletin board used for recruiting for study groups
and any community building activities.
➔ Make announcements.
➔ Pass out the campaigns.
◆ Follow up with an offer to walk them over and sign up or take the next
step.
➔ Cultivate relationships between students for studying.
➔ Introduce people and share what they have in common.
➔ Recommend study groups in the OC STEM Center.
➔ Remind them of upcoming STEM club meetings.
➔ Suggest a specific time and Illumineer for learning support.
➔ Direct them to how to find the course homework and what was covered
➔ Recruit them for community building activities.
◆ Planned workshops, tours and outings to schedule for small groups of
students
◆ Transfer Center
◆ Health Center
◆ Your ideas here…
● Idea number one_________________________________________
● Idea number two_________________________________________
● Idea number three_______________________________________

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.
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E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?
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Campaigns
It’s like I have a guide for each step I didn’t know I needed to take. I didn’t know there’d be so
many opportunities to make friends, get involved and learn by doing.
First Year Student Fall 2020
Campaigns help to illuminate the steps needed to progress from hopeful college goer to
completion. OC is Me helps students keep on track and meet important deadlines. There
is a print campaign with flyers that can be passed out to learners and educators. The
campus monitors showcase information. Most importantly, it’s the synchronicity of
everyone talking about the same thing at the same time and being encouraging. This
broad-based and multi-component strategy increases the likelihood of learners engaging in
productive behaviors.
➔ I do. We do. You do.
➔ Scheduled into your time.
➔ Actively recruit others to join.
➔ Part of your work
◆ Post in class
◆ Pass out to learners
◆ Announce at the beginning or end of class-with professor collaboration
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January Week 2:
Welcome to the OC STEM Center
and OC Make
OC Transfer Center Calendar
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January Week 3:
Snapshot recruitment for
The Port of Hueneme
OC Transfer Center Spring 2020
Workshops Schedule
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January Week 4:
Announcement of Smithsonian Scholars
Internship and Deadline

February Week 1:
Snapshot recruitment
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February Week 2:
Join a STEM Club
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February Week 3:
Aperture Recruitment
Research and Fellowship
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February Week 4:
Application for Graduation
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March Week 1:
UCLA Scholars Program
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March Week 2:
How to Study
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March Week 3:
Go see a counselor before registering
for Summer and Fall 2020
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March Week 4:
Reflector recruitment end of April

March Week 5:
Viewfinder recruitment Summer 2020
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April Week 1:
Recruit for Illumineers Fall 2020

April Week 2:
NCAS Application
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May Week1:
Prepare for Finals

79

Community Building
Career Coach: The power of using a name
By Joyce E. A. Russell January 12, 2014

“A person’s name is to him or her the sweetest and most important sound in any
language.” – Dale Carnegie.
Recently, I was in several situations where I was once again reminded of the power
of using someone’s name when interacting with them.
In one situation, a friend was in a rehab hospital, not getting particularly great
personal attention, until his spouse reminded him that he, the patient, had not
been very nice to the people who worked there. “Do you even know the names of
the people who are helping you?” she asked him. “No, why should I learn their
names?” he replied. She gave him some tips on how just by learning and using their
names, he might get better care. Sure enough, it helped.
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In another situation, I overheard someone talking to a customer service rep and
they were incredibly polite and respectful, using the person’s name throughout the
conversation. Needless to say, the conversation went really well for both parties.
Why is it so important to use people’s names? A person’s name is the greatest
connection to their own identity and individuality. Some might say it is the most
important word in the world to that person.
It is the one way we can easily get someone’s attention. It is a sign of courtesy and a
way of recognizing them. When someone remembers our name after meeting us,
we feel respected and more important. It makes a positive and lasting impression
on us. To not remember a name, especially when someone has had to repeat it
several times, is to make that person feel slighted.
There are many reasons and excuses people give for not remembering names (bad
memory, poor listening, not paying attention, self-absorption, age). Perhaps you
believe you are “not good” at learning or remembering other’s names. This may be
true, but it doesn’t mean you can’t improve.

Here are some tips for remembering people’s names:

Make it a commitment. Suppose you start a new job with a number of new faces.
What can you do to learn and remember them all? Set goals for how many people
you will meet each day to learn their names. When someone tells you their name,
listen and repeat it back to them.
Practice. It is okay to say, “Your name is Chuck, right?” They will correct you if you
are wrong, and will be flattered if you are right. Colleagues often ask me how I learn
names so quickly. I work at it and I practice. I ask them to say their names the way
they want them pronounced, and then I try to use their names every time I see
them.
Learn and use first names. Use their names every time you see them. Repeating
their name in every situation helps you to remember it. Greet them by their name.
You can also go up to them and reintroduce yourself since they will generally
repeat their name once you have said yours.
Ignore the name tag. For some folks, name tags help. For me, I find they are a
crutch. If they exist, then I will keep looking at the name tag and never learn the
person’s name. You have to figure out if name tags help or hurt you in learning or
using their names.
On the phone, ask for the name early. Write it down, and then continue to use it
during the conversation. It is especially important to use their name at the
beginning and at the end of a conversation with them.
Use names when e-mailing. It shows that you have taken the time to make a
personal connection to them.
For difficult names, ask for a pronunciation. Even if you have known someone
for a long time, just ask “Have I been saying your name correctly?” This is important
to show that their name matters to you. Then, make sure to keep pronouncing it
correctly. Sometimes, they may have taken an “English” name to make it easier on
others to refer to them (if they are from another country). I have still found that it is
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important to try to refer to them by their given name since this is the name that
means the most to them, and they will appreciate your taking the time to learn how
to say it. If you have real trouble understanding their name, ask them to spell it out
since this might also help you to remember it.
Use the name they have given you. Do not call them by a nickname unless they
have agreed to this. I always ask “And you like to be called Michael, not Mike, right?”
Before going to a meeting, review who you will be meeting with, including their
names, what they look like, and something personal. This will help you to better
connect with them.
Remember, people want to be treated as human beings, not objects. Using their
name is the fastest and most reliable way of building rapport and creating a good
first impression. Everyone has a name — use it to better connect to them. You will
notice a difference in your relationships.
Joyce E. A. Russell is the vice dean and the director of the Executive Coaching and Leadership
Development Program at the University of Maryland’s Robert H. Smith School of Business. She is a
licensed industrial and organizational psychologist and has more than 25 years of experience
coaching executives and consulting on leadership and career management. She can be reached at
jrussell@rhsmith.umd.edu.

https://www.washingtonpost.com/business/capitalbusiness/career-coach-the-power-of-using-a-name/2014/01/10/8ca03da0-787e-11
e3-8963-b4b654bcc9b2_story.html?noredirect=on&utm_term=.ae64c9568539

The Seven Traits of a Role Model
At its core, all businesses are just people carrying out an idea. It’s never the other
way around – there is no idea so big that it doesn’t need people to make it succeed.
Investors know this, hence the saying “Bet on the jockey, not the horse.” A great
jockey is a great role model.
Like it or not, everyone looks to the entrepreneur as the jockey of a new business.
Typically this energizes rookie startup founders, but some struggle trying to live up
to their own – as well as everyone else’s – expectations. In reality, nobody really
expects anyone to be superhuman, but it can feel like that.
We certainly wouldn’t expect superhuman behavior from the people looking to us
for guidance, nor would we want them to expect flawless behavior from
themselves. If not flawless behavior, what characteristics and actions do they look
for?

Here are seven frequently mentioned qualities:

1. Demonstrate confidence and leadership. A good role model is someone
who is always positive, calm, and confident in themselves. You don’t want
someone who is down or tries to bring you down. Everyone likes a person
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2.

3.

4.

5.

6.

7.

who is happy with their achievements, but continues to strive for bigger and
better objectives.
Don’t be afraid to be unique. Whatever you choose to do with your life, be
proud of the person you’ve become, even if that means accepting some
ridicule. You want role models who won’t pretend to be someone they are
not, and won’t be fake just to suit other people.
Communicate and interact with everyone. Good communication means
listening as well as talking. People are energized by leaders who explain why
and where they are going. Great role models know they have to have a
consistent message and business plan, and repeat it over and over again
until everyone understands.
Show respect and concern for others. You may be driven, successful, and
smart, but whether you choose to show respect or not speaks volumes about
how other people see you. Everyone notices if you are taking people for
granted, not showing gratitude, or stepping on others to get ahead.
Be knowledgeable and well rounded. Great role models aren’t just
“teachers.” They are constant learners, challenge themselves to get out of
their comfort zones, and surround themselves with smarter people. When
team members see that their role model can be many things, they will learn
to stretch themselves in order to be successful.
Have humility and willingness to admit mistakes. Nobody is perfect.
When you make a bad decision, let those who are watching and learning
from you know that you made a mistake and how you plan to correct it. By
apologizing, accepting accountability, and correcting course, you will be
demonstrating an often overlooked part of being a role model.
Do good things outside the job. People who do the work, yet find time for
good causes outside of work, such as raising money for charity, saving lives,
and helping people in need get extra credit. Commitment to a good cause
implies a strong commitment to the business.

True role models are those who possess the qualities that we would like to have,
and those who have affected us in a way that makes us want to be better people.
They help us to advocate for ourselves and take a leadership position on the issues
that we believe in.
We often don’t recognize true role models until we have noticed our own personal
growth and progress. That really implies that it takes one to know one. Thus, if you
are asking the question, that may mean you are well along the road to being that
role model already. Don’t stop now.
https://www.caycon.com/blog/2010/10/seven-actions-of-a-true-role-model-entrepreneur
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A Sweet Icebreaker
In advance of the meeting, purchase candy bars for each attendee. Buy the number
of varieties necessary for dividing attendees across the desired number of groups
or tables. As an example, if you want five employees in each small group, purchase
five Snickers bars, five Baby Ruth candy bars, and so forth. Place all of the candy
bars in a bag and ask employees to draw a candy bar as they enter the meeting.
You have also either labeled the tables with the candy bar name or placed an
additional candy bar on the table in advance so employees know where to sit.
Instruct attendees that they are to sit with the people who drew the same candy
bar as they did. Warn employees not to eat the candy bar on the table or people
will not know how to find their group.

Candy Bars Lead to Questions

Because this is such a fun approach to helping employees get to know each other,
you can simply ask people to introduce themselves at their assigned table. If you
want to involve the employees in a more elaborate debriefing, you can develop a
series of questions for people to answer.
The suggested questions below are easy to answer and non-intrusive. Virtually
every participant will have an answer to each of the sample questions.

Sample Questions or Discussion Points

These questions are designed to elicit positive responses from your participants.
Use them as a starting point, customize them to suit your work setting and
participants, and follow these facilitation guidelines to ensure success
➔ Describe how and when you came to work at this company.
➔ Share your biggest current challenge at work.
➔ Share two things about yourself that you think no one at your table knows
about you.
➔ Describe a positive customer interaction you have experienced.
➔ Tell your coworkers something you appreciate about your company.
➔ Tell your coworkers what you appreciate about your coworkers.
➔ Share what you like about your current job.
➔ Share the funniest or most fun situation you have experienced at work.
➔ Talk about the best boss you ever had. What set him or her apart?
➔ Are you a cat person, dog person, bird person, or gerbil person? What is your
favorite pet and why?
➔ What was your favorite vacation and what made it stand out?
➔ If you could pick your birthday dinner, what would you choose to eat?
➔ Tell your tablemates three things about yourself. Two of them are true and
one of them is a lie. Ask people to guess which is the lie.
➔ Share one thing you do every day at work and without which you would be
unhappy in your current job.
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➔ If you could choose one location for your next travel adventure and money is
no object, where would you go and why?

Find 10 Things You Have in Common with the
Employees in Your Group
By Susan M. Heathfield
Updated July 01, 2018
Try out this always successful, laughter-generating, team building icebreaker. It’s a
good icebreaker for a meeting because it takes so little time yet gives you the exact
results that you require from a team building icebreaker.
It also produces great results for the facilitator. Your attendees pay you back with
the warmth that their conversation generates. Not even the shyest participant is
wary about finding what he or she has in common with the other people in the
group.
Conversations tend to concentrate on items external to the employee.
Consequently, employees are able to relate and share without feeling as if the
group conversation is too personal or invasive. This has a positive effect on the
interaction of the group members.

Team Building Icebreaker Steps
1. Divide the meeting participants into groups of four or five people by having
them number off. (You do this because people generally begin a meeting by
sitting with the people they already know best, especially their closest
coworkers and people from their departments. It's a natural comfort zone
thing.) One of the key expectations for any icebreaker that you offer is to
help people from different departments get to know each other. This helps
you build more effective teams and reinforces camaraderie and cooperation
across departments. In a public meeting, you want to foster the same
goodwill in the group so that the conversation flows freely throughout the
day. When attendees start by finding commonalities, no matter the
attendee's group assignment, he or she is comfortable participating.
2. Tell the newly formed groups that their assignment is to find ten things that
they have in common, with every other person in the group, and that the
commonalities they identify must have nothing to do with work. This helps
the group explore shared interests outside of the workplace. (You'll want to
tell the people that they may not select body parts that they have in common
or use types of clothing as commonalities.)
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3. Tell the group to find the ten things that they have in common with the other
people at their table. Groups take no more than ten or fifteen minutes to do
the exercise from experience using this team building icebreaker.
4. Tell the groups that one person must take notes and be ready to read the
group's list of ten commonalities to the whole group upon completion of the
assignment.
5. Ask for a volunteer to read their group's whole list of things in common first.
(This works better than having the facilitator select the first group to share as
it does not take any employee out of their comfort zone. The first group
sharing their list volunteered.
6. Then, ask the other notetakers, in turn, to share their group's whole list of
commonalities with the whole group. Because people are your best source of
laughter and fun, the reading of the lists always generates a lot of laughter
and discussion. Attendees also enjoy finding one of their ten things in
common on another group's list of things in common, too. You can also catch
the drift of the conversations that took place in the small groups based on
the transitions made from item to item.
7. Participants love to compare their list of items with the lists generated in the
other small groups. You will want to allow a free flow of conversation,
laughter, and sharing. Your audience really is your best resource for making
this icebreaker a fun part of your training, meeting, or team building event.

Problem Solving Facilitation Recommendations
This team building icebreaker takes 10-15 minutes, depending on the number of
groups. To keep the activity down to ten minutes, after seven minutes of
brainstorming together, tell the groups that the lists that they have created are
perfect, no matter how many items they have on their list. Then, debrief the activity.
You don't want to make the rest of the participants wait with their eyes focused on
the slower groups—waiting. This also makes it harder for the already slow groups
to finish because they become self-conscious and squirmy when all eyes are on
them.
This is not good for building camaraderie and a sense of group cohesion. This is a
tip for any meeting. You will frequently have a group or two that is slower than the
others and this is a way to address this issue.
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Do and Don’t
[DO’S and DON’TS by Laz]

DO:
➔
➔
➔
➔
➔
➔
➔
➔
➔

Take notes, be a model student, and keep track of upcoming assignments
Make friendships among students and faculty
Make yourself and your working hours well known to the class
Schedule study sessions before exams
Ask questions during lecture
Promote a positive learning environment
Be patient and understand that all students learn in different ways
When there is group work, move from group to group
Have students recognize that you are a student too and have other
responsibilities aside from work
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DON’T
➔
➔
➔
➔
➔
➔

Distract or disturb other students
Do the homework for students
Form inappropriate relationships with students
Use condescending language
Help students cheat
Take upon student’s stress

Time in the STEM Center (STEM Director)

DO:
➔
➔
➔
➔
➔
➔
➔
➔
➔
➔
➔
➔

Be endlessly kind and consistently optimistic
Schedule one hour a week for professional learning.
Complete professional learning in the designated area.
Schedule one-on-one meetings with the OC STEM team.
Accept feedback gracefully.
Keep up with the Illumineer book club and remember to add notes in the
margins.
Work to create a relationship with the professor.
Schedule time weekly to work with the professor.
Contribute to greeting.
Wear your nametag. Introduce yourself to others. Learn names.
Ensure everyone in the STEM Center logs in with their 900 number when they
come in and when they leave. You too.
Clean up after every shift. Wipe tables. Tidy up.

DON’T
➔ Procrastinate with your professional learning. Keeping up is important.
➔ Spend work hours on your homework, artwork or personal work. You are an
important model. We need you to be present during your work hours
➔ Expect OC STEM team to track you down to remind you of your
responsibilities. If it is necessary...then you aren’t making a good impression.
➔ Leave a mess...regardless if it is yours or not.
➔ Expect the professor to play host to the relationship.
➔ Wait for somebody to tell you what to do. Take initiative.
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Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?
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Professional Learning for Illumineers
Professional learning is a key component of the Illumineer program. OC STEM
strives to ensure the professional learning opportunities include the features of
effective professional learning: is content focused, incorporates active learning,
supports collaboration, uses models of effective practice, provides coaching and
expert support, offers feedback and reflection, and is of sustained duration. Each
semester begins with one day of training. One hour each week is reserved for
professional learning. In addition, Illumineers belong to the Illumineer book club.
Illumineers meet with either the STEM Director or the STEM Student Support
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Specialist twice a month. These sessions provide opportunity for coaching and
guided reflection to ensure the theory gained from the online professional learning
and book club are influencing and shaping practice. Finally, cascading mentoring is
a key focus. Peer observations are conducted each semester with an opportunity
for reflection.

The professional learning intentionally incorporates the
theoretical elements of OC STEM.
●
●
●
●
●

Cascading Mentoring
Active Learning
Resiliency and reflection
Loss momentum framework
Diversity Asset Model

All professional learning is done during work hours.

Orientation

Each semester starts with an Illumineer orientation. Fall semester is scheduled for
two days.

Structured Observations from the OC STEM team

Monthly Illumineers are observed in practice. The OC STEM team lets professors
know when to expect the observations. They are there specifically to observe the
Illumineer. Observations at the beginning of the semester are conducted for 30
minutes beginning 15 minutes before class or during the last 15 minutes extending
until after class. Observations at the end of the semester are coordinated with the
professor to highlight Illumineer support of active learning in the classroom.
➔ Supporting a welcoming learning environment is key.
◆ Students
● Welcome learners by name.
● Present 15 minutes before and after class to ensure
opportunities to connect and put their professional learning to
action.
● Fluid and consistent interaction with learners.
◆ Learning environment
● Campaigns are posted and discussed.
● Bulletin boards are updated and students in the class can easily
explain the significance.
● Professor reports the Illumineer regularly shares opportunities
and speaks easily in front of the class and with smaller groups.
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◆ Professor
● Evidence of a vibrant, respectful and collegial relationship with
the professor.
➔ Connecting theory to practice.
◆ Active communication.
◆ Evidence of theory in action from the past month of professional
learning (training is obvious).
➔ Recruitment.
◆ Learners from the class are aware of the STEM Center and the
resources.
◆ Evidence the Illumineer is successful at recruiting students to use the
STEM Center.
◆ Evidence the Illumineer provides opportunities and invitations for
learning support. Examples include: scheduled study groups,
consistent invitations to join in activities, effective recruitment to STEM
Clubs.
➔ Active learning.
◆ Illumineer is actively engaged and responsive to learners.
◆ The professor and Illumineer work together harmoniously.
◆ Illumineers engage learners and extend their thinking through inquiry.
◆ Learners look to Illumineers for support

Illumineer Peer Observation

Illumineers observe another Illumineer for 30 minutes. There is dedicated time
afterwards (15 minutes) for conversation about what was noticed and learned
during the observation.

Illumineer Field trips and Experiences

The STEM Center often organizes field trips for OC STEM Students. Illumineers help
recruit for trips and experiences like Snapshots and Reflectors. Attendance is
considered a part of professional learning and therefore not optional. Please work
with the STEM Director if your schedule does not permit your attendance. The
STEM Director will select Illumineers to work in the STEM Center on days when
there is a scheduled field trip. If none are selected then Illumineers can not log in
hours on that day.

Structured Monthly Conversations with the OC TEAM

Illumineers meet for 30 minutes monthly with a member of the OC TEAM. This
meeting is designed to focus on connecting theory to practice through thoughtful
conversation reflecting on the professional learning and the practice in the
classroom and the STEM Center. Illumineers serve as role models. This time
ensures they are up to date on their professional learning and Illumineer
responsibilities. These structured conversations helped to build relationships and
ensured they were first successful personally and academically.
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Online Professional Learning

Weekly, Illumineers are assigned online professional learning modules. The
responses to the DEAL form are read by the OC STEM Team. Be thoughtful and
show evidence of reflection.
Don’t fall behind. There is an assigned location to complete this in the STEM
Center. Please account for this time in your schedule so the team knows when you
will be completing it.

Illumineer Book Club

Illumineers read a book together. The book is divided into chapters.
Take a chapter.
➔ Sign your name on the inside front cover.
➔ Read it. Make notes and add your marginalia.

Marginalia - Poem by Billy Collins

Sometimes the notes are ferocious,
skirmishes against the author
raging along the borders of every page
in tiny black script.
If I could just get my hands on you,
Kierkegaard, or Conor Cruise O'Brien,
they seem to say,
I would bolt the door and beat some logic into your head.
Other comments are more offhand, dismissive 'Nonsense.' 'Please! ' 'HA! ! ' that kind of thing.
I remember once looking up from my reading,
my thumb as a bookmark,
trying to imagine what the person must look like
why wrote 'Don't be a ninny'
alongside a paragraph in The Life of Emily Dickinson.
Students are more modest
needing to leave only their splayed footprints
along the shore of the page.
One scrawls 'Metaphor' next to a stanza of Eliot's.
Another notes the presence of 'Irony'
fifty times outside the paragraphs of A Modest Proposal.
Or they are fans who cheer from the empty bleachers,
Hands cupped around their mouths.
'Absolutely,' they shout
to Duns Scotus and James Baldwin.

93
'Yes.' 'Bull's-eye.' 'My man! '
Check marks, asterisks, and exclamation points
rain down along the sidelines.
And if you have managed to graduate from college
without ever having written 'Man vs. Nature'
in a margin, perhaps now
is the time to take one step forward.
We have all seized the white perimeter as our own
and reached for a pen if only to show
we did not just laze in an armchair turning pages;
we pressed a thought into the wayside,
planted an impression along the verge.
Even Irish monks in their cold scriptoria
jotted along the borders of the Gospels
brief asides about the pains of copying,
a bird signing near their window,
or the sunlight that illuminated their pageanonymous men catching a ride into the future
on a vessel more lasting than themselves.
And you have not read Joshua Reynolds,
they say, until you have read him
enwreathed with Blake's furious scribbling.
Yet the one I think of most often,
the one that dangles from me like a locket,
was written in the copy of Catcher in the Rye
I borrowed from the local library
one slow, hot summer.
I was just beginning high school then,
reading books on a davenport in my parents' living room,
and I cannot tell you
how vastly my loneliness was deepened,
how poignant and amplified the world before me seemed,
when I found on one page
A few greasy looking smears
and next to them, written in soft pencilby a beautiful girl, I could tell,
whom I would never meet'Pardon the egg salad stains, but I'm in love.'
Billy Collins
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Fall 2019 online professional learning modules:
Diversity Assets: Diversity Asset Model/Resiliency and Reflection
●
●
●
●
●
●
●

Resistant Capital
Resilience
Aspirational Capital
Navigational Capital
Linguistic Capital
Social Capital
Familial Capital

Growth Mindset for Mentors: Cascading Mentoring/Active Learning
●
●
●
●
●
●

Teaching Growth Mindset to Mentees
Meeting Your Mentee Where They Are At
Mentoring Strategies
How Mentors Support Growth Mindset
Why Adopting a Growth Mindset Matters
Mindset for Mentors

Belonging: Resiliency and Reflection/Cascading Mentoring
●
●
●
●
●
●

Including Representation of All Students
Belonging Cues
Considering Belonging in the Classroom
The Faces of Belonging
Stereotypes and Belonging
Belonging Introduction

Illumineer Mentor Orientation:
●
●
●
●

Illumineer Bios
Beginnings and Endings
Reflect on your Illumineer philosophy
Fall 2019 Ilumineer Formative Assessment

Campaigns: Loss Momentum Framework
●
●
●
●
●
●
●
●
●

Welcome to the STEM Center and OC Make
OC Resources/Distribution of OC Planner
Tap and Tag, OC ESTEEM Scholar Announcement and Wring and Deadline
Transfer 101, Snapshot Recruitment and NREIP Opens August 01, 2019
Join a STEM Club
Tap and Tag
Go see a Counselor before Registering for Spring 2020
NCAS Application
How to Study and Reflectors Recruitment
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●
●
●
●
●
●
●

Application to UC and CSU
UC Personal Insight Questions
Transfer 101
Snapshot Recruitment
Application to UC and CSU
Reflector Recruitment
Prepare for Finals

Spring 2020 online professional learning modules:
Diversity Assets: Diversity Asset Model/Resiliency and Reflection
●
●
●
●
●
●
●

Resistant Capital
Resilience
Aspirational Capital
Navigational Capital
Linguistic Capital
Social Capital
Familial Capital

Growth Mindset for Mentors: Cascading Mentoring/Active Learning
●
●
●
●
●
●

Additional Tips and Strategies
Mindset and Mistakes
In “Praise” Using the Right Support Language
Teaching Growth Mindset to Mentees
How Mentors Support Growth Mindset
Mindset for Mentors

Belonging: Resiliency and Reflection/Cascading Mentoring
●
●
●
●
●
●

Including Representation of All Students
Belonging Cues
Considering Belonging in the Classroom
The Faces of Belonging
Stereotypes and Belonging
Belonging Introduction

Illumineer Mentor Orientation:
●
●
●
●

Illumineer Bios
Beginnings and Endings
Reflect on your Illumineer philosophy
Spring 2020 Ilumineer Formative Assessment

Campaigns: Loss Momentum Framework
●

Welcome to the STEM Center and OC Make
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●
●
●
●
●
●
●
●
●
●
●
●
●
●
●

Snapshot Recruitment and Announcement of Smithsonian Scholars Internship and
deadline
Reflector Recruitment and OC ESTEEM Scholar Announcement/Writing and Deadline
Snapshot Recruitment
Join a STEM Club
Recruit for Aperture
Application for Graduation
Recruit for Fall 2020 Illumineers and Viewfinder
How to Study and UCLA Scholars Program Application
Go see a Counselor before registering for Summer 2020 and Fall 2020
Reflector Recruitment
Recruit for Aperture
Recruit for Illumineers Fall 2020
NCAS Application
Base 11 Internship Program
Prepare for Finals

College Reading and Learning Association (CRLA): International
Tutor Training Program Certification
1. Definition of a co-learning and Illumineer responsibilities (Orientation)
a. Standard: The Illumineer understands the definition of co-learning, the job
description and the role of Illumineers.
b. Outcome: Illumineers understand the job description and expectations for
the role. This includes: Cascading mentoring, Resiliency, Loss Momentum
Framework, Active learning and Diversity Asset Model
c. Assessment: Reflect and write your Illumineer philosophy. In this brief essay
discuss the guiding principles, the strategies you employ to support learning
and connectedness and your hoped for impact.
1. Basic Illumineer guidelines (Orientation)
a. Standard: The Illumineer knows and understands the expected behaviors
and practices of the Illumineer program and his/her specific operating
procedures as well as practices and behaviors that are considered both
appropriate and inappropriate for his/her position.
b. Outcome: Illumineers exhibit appropriate protocol and behaviors in terms of
job duties; responsibilities; policies and procedures.
c. Assessment: Illumineers write reflections to demonstrate both knowledge
and application of appropriate strategies in response to a variety of
situations.
2. Adult Learners (Diversity Asset Model-Resistant Capital and Resilience)
a. Standard: Illumineers understand:
i. Knowles’ theory of andragogy is an attempt to develop a theory
specifically for adult learning. Knowles emphasizes that adults are
self-directed and expect to take responsibility for decisions. Adult
learning programs must accommodate this fundamental aspect.
ii. Andragogy makes the following assumptions about the design of
learning: (1) Adults need to know why they need to learn something
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(2) Adults need to learn experientially, (3) Adults approach learning as
problem-solving, and (4) Adults learn best when the topic is of
immediate value.
1. In practical terms, andragogy means that instruction for adults
needs to focus more on the process and less on the content
being taught. Strategies such as case studies, role playing,
simulations, and self-evaluation are most useful. Instructors
adopt a role of facilitator or resource rather than lecturer or
grader.
b. Outcome: The Illumineer incorporates specific and differentiated learning
strategies to meet various needs of learners based on learner preferences,
strengths/weaknesses, background, or prior knowledge.
c. Assessment: The Illumineer will explain in his/her own words the principles
of Knowles theory of androgogy and how it impacts learning support for
adults.
i. The supervisor can observe the Illumineer using adult learning theory
strategies with learners.
3. Role Modeling (Growth Mindset)
a. Standard: The Illumineer understands the importance of serving as a role
model for learners.
b. Outcome: Illumineers are able to explain, demonstrate and incorporate
growth mindset practices in their own lives and with the learners they
support. Additionally, Illumineers participate as students in the campaigns
promoted by the STEM Center. This includes: Application for Graduation,
Teach Yourself How to Learn, Success Stories, Reflectors, Snapshots, and
Mentors
c. Assessment: Illumineers use reflections to modules to describe, examine
and articulate their learning in response to professional learning that focuses
on these practices.
4. Setting Goals and Planning (Growth Mindset and Making Hope Happen)
a. Standard: The Illumineer can effectively assist learners in planning and/or
setting personal academic goals.
b. Outcome: Illumineers can explain strategies to develop goals and cultivate
the necessary self-discipline to act on the daily decisions that make the goals
a reality. Illumineers draw on the stories, research and strategies in Making
Hope Happen (Lopez, 2013) as well as using the Growth Mindset strategy box
to assist learners in identifying previously used strategies to reach goals.
c. Assessment: Illumineers use reflections to Growth Mindset modules to
describe, examine and articulate their learning in response to professional
learning that focuses on these practices. Additionally, Illumineers discuss
how they incorporate strategies Making Hope Happen in practice during
bi-monthly conferences.
i. The supervisor can observe the Illumineer teaching the Growth
Mindset and Making Hope Happen strategies to learners. The learner
will then be able to explain in his/her own words, the strategies and
how to apply it to scenarios (either academic or personal).
5. Communication Skills (Belonging)
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a. Standard: The Illumineer understand the role of belonging in learning. As a
result, they can successfully implement one or more of the following
communication skills: verbal and non-verbal communication skills; cultural
differences in communication; gender differences in communication; etc.
b. Outcome: Illumineers incorporate effective communication skills into
interactions with learners. These skills strategically aim to support a sense of
belonging for all learners.
c. Assessment: Illumineers use reflections to belonging modules (Intro to
Belonging) to describe, examine and articulate their learning. Additionally,
Illumineers discuss how they incorporate belonging strategies in practice
during bi-monthly conferences.
i. The supervisor can observe the Illumineer using belonging strategies
with learners. The learner will then be able to explain in his/her own
words, the strategies and how to apply it to scenarios (either
academic or personal).
6. Active Listening and Paraphrasing (Belonging)
a. Standard: The Illumineer demonstrate active listening and paraphrasing
skills while providing learning support.
b. Outcome: Illumineers will intentionally incorporate active listening and
paraphrasing strategies consistent with what they have learned in the
belonging modules.
c. Assessment: Illumineers use reflections to belonging modules (Intro to
Belonging) to describe, examine and articulate their learning. Additionally,
Illumineers discuss how they incorporate active listening and paraphrasing
strategies in practice during bi-monthly conferences.
i. The supervisor can observe the Illumineer using belonging strategies
with learners. The learner will then be able to explain in his/her own
words, the strategies and how to apply it to scenarios (either
academic or personal).
7. Study Skills (Teach yourself how to learn and Growth Mindset)
a. Standard: The Illumineer understands the importance of serving as a role
model for learners.
b. Outcome: Illumineers are able to explain, demonstrate and incorporate
study habits and academic success strategies consistent with those
emphasized during Illumineer professional learning. This may include
practices learned through: Teach yourself how to learn (Study Cycle/Intense
Study Cycle, Bloom’s Taxonomy and Metacognition) and Growth Mindset
modules.
c. Assessment: Illumineers use reflections to modules to describe, examine
and articulate their learning in response to professional learning that focuses
on practices from Teach yourself how to learn and Growth Mindset.
Additionally, Illumineers discuss how they incorporate these strategies in
practice for both themselves and the learners they support during
bi-monthly conferences.
i. The supervisor can observe the Illumineer teaching the Teacher
yourself how to learn and/or Growth Mindset strategies to learners.
The learner will then be able to explain in his/her own words, the
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strategies and how to apply it to scenarios (either academic or
personal).
8. Compliance with the ethics and philosophy of the Illumineer program and sexual
harassment.
a. Standard: The Illumineer understands the importance of ethical standards of
learning support behavior in consideration of both professional standards
and institutional guidelines and requirements and follows the guidelines set
forth by the Illumineer training relative to ethics and the institution relative to
sexual harassment.
b. Outcome: Illumineers comply with all institutional guidelines and
requirements in keeping with best practices taught during Illumineer
professional learning and district required online training courses.
c. Assessment: The Illumineer provides a certificate of completion for district
required online training courses. Additionally, Illumineers are able to explain
the relevance of ethical standards presented during Illumineer professional
learning.
9. Modeling Problem Solving
a. Standard: The Illumineer models and can instruct learners to incorporate
appropriate problem solving in the learning process.
b. Outcome: Illumineers are able to successfully incorporate the steps to
effective problem solving relative Growth Mindset strategies. They can
instruct learners on how to use these strategies to address a myriad of
academic and psychosocial issues.
c. Assessment: Illumineers use reflections to modules to describe, examine
and articulate their learning in response to professional learning that focuses
on practices from Growth Mindset. Additionally, Illumineers discuss how
they incorporate these strategies in practice for both themselves and the
learners they support during bi-monthly conferences.
i. The supervisor can observe the Illumineer teaching the Growth
Mindset strategies to learners. The learner will then be able to
explain in his/her own words, the strategies and how to apply it to
scenarios (either academic or personal).

College Reading and Learning Association (CRLA): Hours of
Training
Orientation for Illumineers Spring 2019-6 hours
●

Spring 2019
● January 4, 2019
● 9:00AM-3:00PM

Online Professional Learning Spring 2019-7 hours
Diversity Assets: Diversity Asset Model/Resiliency and Reflection
●
●
●

Resistant Capital (30 minutes)
Resilience (30 minutes)
Aspirational Capital (30 minutes)
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Growth Mindset for Mentors: Cascading Mentoring/Active Learning
●
●
●
●
●

Mindset for Mentors (30 minutes)
Mentoring Strategies (30 minutes)
In “Praise” Using the Right Support Language (30 minutes)
Mindset and Mistakes (30 minutes)
Additional Tips and Strategies (30 minutes)

Belonging: Resiliency and Reflection/Cascading Mentoring
●
●
●
●
●
●

Belonging Introduction (30 minutes)
Stereotypes and Belonging (30 minutes)
The Faces of Belonging (30 minutes)
Considering Belonging in the Classroom (30 minutes)
Belonging Cues (30 minutes)
Belong Activity. Cues & Representations (30 minutes)

Illumineer Book Club-Making Hope Happen-7 hours
●

Chapter a week for 14 weeks (30 minutes)

Illumineer bi-monthly conferencing-3.5 hours
●

Bi-monthly meetings for 7 weeks (30 minutes)

District provided training-1.5 hours
●

IX, Clery and Sexual harassment (30 minutes each)

Peer Observation-1.5 hours
●

Observations and discussion (30 minutes each trading observations followed by
discussion)

Totals=26.5 hours
Orientation for Illumineers Spring 2019-6 hours
Online Professional Learning Spring 2019-7 hours
Illumineer Book Club-Making Hope Happen-7 hours
Illumineer bi-monthly conferencing-3.5 hours
District provided training-1.5 hours
Peer Observation-1.5 hours
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Standards, Outcomes, and Assessments
The Strengths of the Illumineer Program

The Illumineer program helped to connect OC STEM learners to each other and to
the resources available at Oxnard College. This effort contributed to a 547%
increase in the number of individual students using the FYE/STEM Center. In
addition, the number of hours invested in the FYE/STEM Center increased 471%
over the same two years.
The professional learning of the Illumineer program has assisted OC STEM students
has not only made them more impactful in supporting learning but also in taking
advantage of opportunities. The 50+ hours has assisted in building the professional
capacity of Illumineers. Ten of the 19 Illumineers transferred Fall 2019. That
percentage exceeds the college average. Additionally, in the past school year eight
students earned summer internships and fifteen became NASA Community College
Aerospace Scholars. Building their capacity has extended far past their limited role
as an Illumineer.
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Assessing Illumineer Learning
Illumineers serve as learning support. There are several strategies employed to
connect the theory learned to the practice as both embedded learning support in
the classroom and facilitating learning in the STEM Center.
The two day orientation at the beginning of the year serves to lay the foundation.
Each of the lessons include an opportunity for the facilitator to assess learning.
Examples include: written reflections, role playing and responses to structured
assignments and/or prompts.
Weekly, Illumineers are assigned online professional learning that requires them to
conclude with a structured reflection using the DEAL Reflection Format. Their
reflections are read and commented on by a member of the OC STEM Team.

DEAL Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents learning.
When used in conjunction with collegial discussion it becomes a process to develop
a collaborative Professional Learning Community that investigates a wide range of
strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments
equally on all aspects. Resist the temptation to use terms of quality, just tell what
happened.
E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an
answer.

AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program,
etc.)?
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➔ What will I do in my future practice in light of this learning?

Structured Observations from the OC STEM team

Monthly Illumineers are observed in practice. The OC STEM team lets professors
know when to expect the observations. They are there specifically to observe the
Illumineer. Observations at the beginning of the semester are conducted for 30
minutes beginning 15 minutes before class or during the last 15 minutes extending
until after class. Observations at the end of the semester are coordinated with the
professor to highlight Illumineer support of active learning in the classroom.
➔ Supporting a welcoming learning environment is key.
◆ Students
● Welcome learners by name.
● Present 15 minutes before and after class to ensure
opportunities to connect and put their professional learning to
action.
● Fluid and consistent interaction with learners.
◆ Learning environment
● Campaigns are posted and discussed.
● Bulletin boards are updated and students in the class can easily
explain the significance.
● Professor reports the Illumineer regularly shares opportunities
and speaks easily in front of the class and with smaller groups.
◆ Professor
● Evidence of a vibrant, respectful and collegial relationship with
the professor.
➔ Connecting theory to practice.
◆ Active communication.
◆ Evidence of theory in action from the past month of professional
learning (training is obvious).
➔ Recruitment.
◆ Learners from the class are aware of the STEM Center and the
resources.
◆ Evidence the Illumineer is successful at recruiting students to use the
STEM Center.
◆ Evidence the Illumineer provides opportunities and invitations for
learning support. Examples include: scheduled study groups,
consistent invitations to join in activities, effective recruitment to STEM
Clubs.
➔ Active learning.
◆ Illumineer is actively engaged and responsive to learners.
◆ The professor and Illumineer work together harmoniously.
◆ Illumineers engage learners and extend their thinking through inquiry.
◆ Learners look to Illumineers for support
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Structured Monthly Conversations with the OC TEAM

Illumineers meet for 30 minutes monthly with a member of the OC TEAM. This
meeting is designed to focus on connecting theory to practice through thoughtful
conversation reflecting on the professional learning and the practice in the
classroom and the STEM Center. Illumineers serve as role models. This time
ensures they are up to date on their professional learning and Illumineer
responsibilities. These structured conversations helped to build relationships and
ensured they were first successful personally and academically.

Required Illumineer Experience
Illumineer Experience

Illumineers support learning in the STEM Center. They schedule group study
sessions and provide small group learning sessions. They are able to plan
appointments for individuals and groups. In addition, they offer lab-style learning
support.

Logging hours for certification

Illumineers have scheduled time for professional learning, serving as the greeter
and supporting student efforts unrelated to learning support.
There are logs provided to:
➔ Track time spent supporting structured learning for an individual or a
concurrent group.
➔ Account for lab-style learning support.
Illumineers work 15-20 hours each week:
➔ 6 hours embedded learning
➔ 6-11 hours facilitating co-learning (tutoring) in the STEM Center
➔ 1 hour professional learning
➔ 1-3 hours greeter
➔ 1-5 hours student success efforts
An Illumineer working a typical schedule would accrue 96 hours of experience each
semester. Based on previous observations 50% of the time (48 hours) would be
spent working with individuals or concurrent small groups for a specific time.
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Illumineer evaluation
Illumineers participate in regular structured conversations and observations to
contribute to formative assessments of their performance and identify areas where
they may need to be mentored or can offer mentoring to a colleague. Each
semester professors and Illumineers respond to surveys to assess the quality of the
implementation and the perceived impact. Treating Illumineers in a professional
manner contributes to career readiness. The evaluation process is primarily a
self-evaluation in consultation with the direct supervisor.
In the Fall semester Illumineers identify goals related to:
➔ Creating a welcoming learning environment.
➔ Connecting theory to practice.
➔ Recruitment.
➔ Active learning.
In the Spring semester Illumineers reflect on the progress they have made to their
stated goals and create new goals.
This process allows OC STEM team to assess and monitor the professional growth
of the Illumineer.
The early success of the Illumineer program is attributed to the thoughtful and
structured professional learning.
The most impactful part of the Illumineer program is the online professional
learning because, without it, I would not have known how to conduct myself as a
mentee or learn how to mentor and encourage students.
Illumineer 2019
Blending theory and practice in an environment that values paced reflection has
resulted in obvious personal and professional growth of the Illumineers. The
Illumineers are more confident.
This program has helped shape the Illumineers. Co-learning has also helped me
in many ways. Learning from our mistakes and how to help other students
understand better the materials.
Illumineer 2019
The Illumineer program has helped me grow as a person so well. It makes me
realize that I do make a difference by helping others grow for themselves.
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Illumineer 2019
I believe I have benefited from being in the illumineer program. Ways I benefited
was in my classes. I felt I had the extra support from the program and the people
to make sure I was being successful
Illumineer 2019
Yes, participating in the illumineer program has benefited me in many ways.
Personally, I have learned to have more confidence in myself. Yes, there are times
that I feel I can't do it, but just finishing this semester is a big step. This program
helped shape me to be more resilient.
Illumineer 2019
The OC STEM team regularly shares data with Illumineers. This has helped
Illumineers identify the impact of the work and the role they play.
Having an Illumineer in the classes, I think has the biggest impact on students. I
have watched students grow through the course of the semester. They are more
open to ask questions than the beginning of the semester. I have noticed that they
were a bit shy to ask me questions but at the end they learned that it is okay to
ask questions. Sometimes I go up to them and ask them if they are doing fine and
them explaining to them the concerns they have in the class. I think
communicating with the students and mentoring them is the best thing I like
about this program.
Illumineer 2019
The part of the program that helps the students the most is creating a
comfortable setting for students to feel welcomed into STEM. We help get rid of
the fear and the illusion that by asking for help is something to be looked down
upon. Students come hungry for knowledge and for assistance in their college
career.
Illumineer 2019
I honed in on my ability to teach a subject to a student, as well as creating
educational bonds among the future scientists of Oxnard
Illumineer 2019
For many Illumineers this is their first job.
This program has helped many people experience their first public job, such as
being noticed by professionals and students.
Illumineer 2019
Fall 2018 the Illumineer program served 766 students in 27 Math/Science classes.
Fifteen professors participated and nineteen Illumineers served as embedded
learning support.
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Spring 2019 the Illumineer program served 564 students in 24 Math/Science
classes. Seventeen professors participated and nineteen Illumineers served as
embedded learning support.
School year 2018-19 the STEM Center served 871 unduplicated students. This was
a 2 year increase of 547%. Those students logged 9,427.23 hours. This was a 2
year increase of 471%.
Ten out of 19 Illumineers transferred to university Fall 2019: 2-UCs; 4 CSUs; 3 Cal
Poly SLO; and 1 out of state.

Illumineer Self-Evaluation
Illumineer Name:

Date:

OC STEM Name:

Date:

Semester:

Ratings:

➔ Exceeds Expectations (EE)=I believe I consistently exceed what is expected as
an Illumineer for the performance factor.
➔ Meets Expectations (ME)=I believe I consistently meet what is expected as an
Illumineer for the performance factor.
➔ Needs Improvement (NI)=I believe I occasionally fail to meet what is expected
as an Illumineer for the performance factor.
➔ Unsatisfactory (U)=I believe I consistently fail to meet what is expected as an
Illumineer for the performance factor.

Performance Factor

Rating Comments Required
Work Quality

This factor reflects the extent
to which Illumineer’s work is
accurate, neat, well-organized
and thorough.

Work Habits
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This factor reflects the extent
to which the Illumineer is
effective in organizing their
work; effective in using their
time; dependability; accepts
responsibility; follows
established procedures; uses
resources effectively;
completes responsibilities with
minimal supervision.

Working Relations
This factor reflects the
employee’s ability to work
effectively with others in a
diverse environment as a
group or team member.

Demonstration of Initiative and Judgment
This factor reflects the extent
to which the Illumineer shows
ingenuity in initiating job
duties; their readiness to take
action; and their use of good
judgment.

Punctuality and Attendance
This factor reflects the
Illumineer’s attendance and
tardiness record and length of
rest periods.

Safety
This factor reflects the
Illumineer’s conformance with
District safety policies and
practices.

Communication
This factor reflects the
Illumineer’s ability to get a
verbal or written message
across in a clear, organized
and appropriate manner, to
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understand instructions,
and/or to provide services in
an efficient, professional, and
respectful manner.

Work Goals

List and discuss any specific work goals for the next performance period.
➔ Creating a welcoming learning environment.
➔ Connecting theory to practice.
◆ Growth mindset
◆ Belonging
◆ Cascading mentoring
◆ Resilience
◆ Diversity Asset Model
➔ Recruitment.
➔ Active learning.

Work Goals
Creating a welcoming learning
environment

Connecting theory to practice

Recruitment

Active learning

Comments Required
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Additional Comments

During the self-evaluation process Illumineers are invited to comment on their
strengths and identify areas for development. Based on this assessment the OC
STEM Team matches Illumineers to others to serve as a mentor or to be mentored.

Illumineer strengths:

Illumineer opportunities for improvement:

OC Team Member Comments:
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Illumineer Greeter
Reason for a Greeter:
➔ Seeking help is hard without the guidance of an individual who knows the area.
➔ Having that extra support in someone can make students feel like they belong and are
welcomed.
➔ Story of my first step into the STEM Center:
◆ Coming into the STEM Center for the first time, was terrifying. I didn't know
where the entrance was and received no guidance from any individual. I was
scared to go into what I believed was the STEM Center. The only thing I could
do was peak my head in. After standing outside for more than 20 minutes, I had
the courage to come inside. Even then, I wasn't sure if these were students
receiving help in a tutoring center or if they were meetings going on.
➔ Our role as Illumineers is to make students feel comfortable in their environment while
also making sure they feel that they belong whether it is a new or old environment for
them.
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Here is how you can help. Start with a sincere welcome.
Welcome
Examples
1. Acknowledge their presence and that you recognize them. Use names and learn
names. Don’t forget to have your badge on too.
i. Hi Jeff, and welcome back to the STEM Center.
ii. If you don’t recognize the person then ask if they have ever been to the
STEM Center before.
2. Express their presence matters to you
i. Start a conversation
1. How about this weather?
2. Did you hear about…(Be sure it is something positive and
connected to OC is good)
3. Let me show you around the STEM Center
4. How I can help you?
3. Ask if they’ve been here before and if they need help seeking for someone in
specific.
i. Have you been here before? If not, let me explain a little on how the
place is set up.
ii. If yes, Welcome back, need to talk to someone specifically?
4. You're the FIRST thing the students sees coming in, act happy (keep a happy
thought in your mind). It makes a bit difference.
i. Hello, :) how are you doing? Need help?
5. Keep it short and simple, no need to talk about your pet’s rash and how you're
dealing with it.
i. Welcome, feel free to sit anywhere you would like and ask me
anytime you need help.
6. Direct eye contact shows that you are engaged.
7. Physically getting up and showing is better than just telling. Walk them over to
where they should go...even if it means leaving the building...just make sure you
let somebody know and you return promptly.
8. Proactive Greeters -Culture greeting

Check in

There is a practical reason for greeting people. We rely on the data gained from students
checking in and out of the STEM Center. It helps us track of the impact we have on the
students’ GPA, success, retention and transfer rates.

Checking into the STEM Center
1. Every person needs to check in with their 900 number and indicate what services
they will use.
2. Every single time.
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3. Really, every single time.
4. Every person. That means student workers too.

Checking out of the STEM Center
1. They also need to check out when they leave.
2. Every single time.
3. Really, every single time

Surveys
1. Twice each semester we conduct surveys. They will cue students when they
check in.
a. That information is super valuable to our work and we really need your
help to encourage every student to take the time to complete the survey.

Flow

The STEM Center on the Mezzanine has two large staircases. We will encourage everyone to
use the front to help ensure there is a flow of traffic and we can check in every person. The
back staircase doesn’t lead anywhere interesting. So, please don’t use it. If you do then others
will too.

Use of your time

The most important thing you do as a greeter is help others feel welcome, assist with
networking and meeting the needs of other students:
➔ Introduce those new to the STEM Center to other Illumineers or students.
➔ Help to get the conversation going and shepherd the relationship until it looks like it is
going on its own. This could happen in five minutes or it will be over the course of six
weeks.
➔ Provide direct guidance. Don’t tell people where to go. Walk them over. Provide
introductions and set the context: (describe the space, set the expectation). “This area
is where co-learning happens. You can work with Illumineers and study with other
students. You’ll make friends and be a regular here.”
➔ Walk students over to campus resources if needed. During the walk, chat with them and
show interest in their life. Explain to the student what to expect when they get to the
resource.  “How are your classes going? I went to OC Live last week it was
awesome. Have you gone? I’m in the Chemistry Club. Last week we made
Kambucha. Are you in any clubs? You should. They are fun. Ok, at the Transfer
Center I will introduce you to Paris. You will tell her what you need and she can
help you sign up for the Transfer 101 workshop. It’s always a good idea to look at
Assist and make sure your information is up to date.
◆ Hi, Paris! It’s great to see you. How are your classes going? I’d like to
introduce you to Janelle. This is her second year at OC and she is
majoring in Physics to become an environmental engineer. She needs to
take one of the Transfer TAP & TAG workshops to be sure she has a spot at
a UC for next Fall. Janelle, come back to the STEM Center and let me know
how it all turns out. I can’t wait to hear where you TAG.”
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➔ Work at the STEM Center is unending. Show initiative and take on projects. Don’t ever
use work time as homework/study time or personal time.

Resources to consider:
Five greetings that boost sales to walk-in visitors...we are selling learning
Quick, what’s the typical greeting used most often by 60% of retail stores? You’re
right if you guessed, “Can I help you?” The visitor’s usual response, “No thanks, just
looking.” The problem is the walk-in customer is never “just looking.” They came
into the premises because at some level they perceived a need. This greeting only
reminds visitors that they’re not here to buy. Lousy selling strategy.
The way you and your front line employees greet walk-in customers has a huge
impact on your bottom line. Here are some tips to ensure that you and your
employees greet customers in a way that makes them want to buy and keep
coming back.
1. Show that you recognize them.

If you deal with customers, the two most important words are not, please or thank you, but are
your customer’s first and last names. Take the restaurant I patronized in Greece, for example.
As I walk in with my friends, he shouts, “Jeff, you’re back! Welcome!” He smiles at the rest of
my party and says, “I see you’ve brought your friends, excellent! We’ll clear one of our best
tables for you!” At this point I don’t care what the food tastes like — this guy gets my business.
If you don’t remember the customer’s name, you need to at least let them know that you
recognize them and are happy to see them. So an effective greeting would be, “Well, Hello! It’s
nice to see you again.” Customers return to secure, friendly environments. Show that you
recognize them, and they’ll want to come back.
2. Ask if they’ve been in before.
One of the best money making greetings is, “Hi, have you been here before?” Michael Gerber,
author of the best seller, The E-myth, says that his clients who have switch from, “Can I help
you?” to this greeting have seen sales increase by 16%. While Gerber claims to have no idea
why this works so well, I think it’s because this greeting reminds the customer that they’ve been
at your business before, so it’s a familiar place. Familiar means safe. Safe means trust. And
trust means buy.
“If saying, ‘Hi, have you been here before?’ can increase sales by 16%, then it’s certainly worth
a test.”
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With this greeting the employee can also add, “Welcome back, we appreciate your coming to
see us again.” That provides that all-important recognition. They can ask the customer about
what they bought on their last visit and how they like it. That provides the opportunity to
provide positive reinforcement and/or clear up any concerns.
If this is the visitor’s first visit, then the employee has a great excuse to show them around,
identify needs and point out specials. At any rate, if saying, “Hi, have you been here before?”
can increase sales by 16%, then it’s certainly worth a test.
3. Ask about the weather.
I realize the weather is an often-used topic, but it’s disarming, and gets the customer talking
about something where they can be the expert. The critical step that’s often missed is you
need to respond to the customer’s comments. That shows that you’re listening — not just
techniquing them. Once you’ve addressed their comments, you can then transition from the
weather to identifying their needs. Example: “Well, at least you’re in from out of the wind now.
What brings you in aside from the cold weather?”
4. Compliment appropriately.
Be careful with this one. If you do it wrong, you be construed as being a phony and will lose
the most important thing you need to sell — trust. So don’t offer a general complement such
as, “Don’t you look good today.” Instead make sure your compliment is relevant and specific.
If you work in a clothing store you might say, “That scarf is terrific; its autumn colors are perfect
with your coloring.”
5. Use a conversation piece.
Interesting artwork, a talking parrot, or anything you place near your entrance that draws
comment is great. It gets the customer talking, questioning and interested.
Timing is everything.
More important that what you say, is the fact that the visitor is acknowledged — not necessarily
served — the moment they enter. One study revealed that 68% of customers who leave do so
because they feel like no one cares that they’re there. Picture entering an establishment
waiting to be served. Then use your watch to count off 30 seconds. You realize that even half
a minute is too long to wait.
One of my seminar participants, a bakery owner, ensured a fast greeting if the employees were
working in the back room by installing a doorbell that rings as the visitor enters. They call out,
“Hi there, I’ll be right out!” and they keep the business. Simple and smart.4
4

https://jeffmowatt.com/article/for-openers/
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The Six Worst Greetings
1.
2.
3.
4.
5.
6.

A stare — like employees are watching to see if you’re going to steal something.
The daze — they pretend they’re so busy they can’t see you.
(As you enter a restaurant) “Just one?”
“Can I help you”
“Next!”
A canned phony sounding speech.

4 Ways to Properly Greet
1. Smile with your greeting.
Sam Walton was probably onto something when he hired employees to specifically
greet customers entering the store. Customers want to hear words of greeting and see
a smile. If the employee at the door appears grumpy and doesn’t even offer a simple
“Hello. Welcome to Wal-Mart” the customer will most likely start their shopping
experience off in the wrong mood.

2. Stop what you are doing.
Yes, you may be stocking the shelves or taking inventory. While these jobs are
important to the everyday functions of the company, your customer is the reason you
are stocking those shelves. A customer should be greeted within 30 seconds of entering
your store. Stand up from your task and offer a smile and words of greeting. After
offering assistance, you can return to the shelves.

3. Show, don’t tell.
When the customer enters your store, they will most likely inquire about a specific
product. Rather than sending them to aisle 19, somewhere near the middle, on the
5th-7th shelf down, walk with them to the aisle. Take the time to show them exactly
where the product is. It will only take a few seconds and your customer will appreciate
your time and effort.

4. Ask questions.
Consider a hair salon that stocks dozens of different products that offer many different
functions. If a customer comes in and wants hairspray, selling them just any hairspray
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won’t do. You may specifically ask them the type of hold, scent, and liquid, spritz, or
mist they are looking for. Rather than deal with a customer complaint when the product
doesn’t serve the desired function, take a moment to ask further, often imperative
questions.5

You have 5 seconds

When greeting a customer, you only have 5 seconds to make a good first
impression. Therefore, the way you approach your customer will have a lasting
impact on them and will likely drive the direction of your relationship with them
from that point forward.

Here are some tips to give you the advantage initially:
1. Have a positive attitude. Keep your conversation lighthearted, yet professional.
Maintaining a positive attitude while conducting business is a great way to begin
a business relationship.
2. Greet with their name. Greet them using their name, and make sure you
continue using it throughout the conversation. Don't overdo it, but using their
name puts them at ease and helps them feel like you care about them personally
and professionally.
3. Keep good notes—keep it personal and professional. Ask a few personal
questions as "icebreakers", and then move into professional mode. Make sure
you maintain your light hearted attitude while getting down to business. Keep
good notes of your conversation so that when you are finished with your meeting,
you will have a good record of what was discussed.
4. Keep focus on customer—not on self. Especially if you are meeting your
customer for the first time, keep your focus on your customer and their needs.
Keep any conversation surrounding you to a minimum, and enable the customer
to talk about themselves. Most people like to hear themselves talk, so training
yourself to be an excellent listener will make the difference in building an
effective business relationship with your customer.
5. Ask specifically how you can help them. Once you have a good idea of what
they need, ask how they want you to help them. Be specific about the products
and services your company provides, and ask them which ones they believe
would most effectively meet their needs.
6. Smile. Keep smiling. This helps keep things friendly and upbeat through the
course of the business conversation.
7. Make steady eye contact. Along with a strong handshake, steady eye contact
is very important in making an excellent first impression. Throughout the
conversation, make sure you look your client in the eyes as much as possible
5

https://www.andrewjensen.net/5-ways-to-properly-greet-a-customer/

118
without seeming overbearing. This will help you to appear confident and will
develop trust within your client as you continue working with them.
8. Have an agenda ready. Before you ever walk into the office of a client, have an
agenda prepared. If possible, advance a copy to the customer so they are as
prepared as you are to discuss business at hand. This will also help build you up
in the eyes of your customer and ensure you are one step ahead of your
competitors.6

Deal Reflection Format
DEAL Model for Critical Reflection (Ash & Clayton, 2011) requires participants to
examine their thinking. The process generates, deepens, and documents
learning. When used in conjunction with collegial discussion it becomes a process
to develop a collaborative Professional Learning Community that investigates a
wide range of strategic content that includes STEAM teaching and learning.
D - Describe
Objectively describe what your watched, read or heard. Focus your comments equally on all
aspects. Resist the temptation to use terms of quality, just tell what happened.

E - Examine
Examine the strategies or processes used.
➔
➔
➔
➔

6

What worked?
What didn’t work as planned?
How did the learners respond to the strategies or processes used?
End with a comment or question you considered. No need to provide an answer.

https://www.moneyinstructor.com/doc/greetingcustomer.asp
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AL - Articulate Learning
Based on the two previous steps above consider the following questions:
➔ What did I learn (about myself, students, colleagues, community, program, etc.)?
➔ What will I do in my future practice in light of this learning?
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Oxnard College Transfer Center
Mission/Goal
Students who plan to transfer to a four-year university will clearly understand the
correct general education plan they need to follow and will know how to access
transfer counseling and access to visiting University Representatives Whether you
are interested in a CSU, UC, out-of-state, or private university, the Transfer Center is
here to assist you every step of the way with the transfer process. We provide
student support services, sessions with counselors and university representatives,
workshops, and more!

Description
● University Transfer Fair Is in front of the new Student Services and
Administration Building at the beginning of the Fall Semester. Meet with
representatives from UCs, CSUs, out-of-state and private/independent
universities! We hope to see you there!
● Transfer Recognition Day Each year, during the spring term, the Transfer
Center hosts its Annual Transfer Recognition Day to honor and acknowledge
all your hard work in transfer. We will provide you with a Certificate of
Appreciation, guest speakers, and food. This is especial opportunity for you
to share your success and let us what university you will be transferring to.

Staff/Faculty
Dr. Letty Mojica
Transfer Coordinator/Counselor
Phone: (805) 678-5837
E-mail: octransfer@vcccd.edu

Student Worker
Jessica Mendez
Major: Deaf Studies
Graduation Year: May 2020 / Transferring Fall 2020
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Services
● A resource library of college catalogs, reference materials, national
guides to universities, Oxnard College articulation agreements
● Application assistance to CSU, UC and private colleges
● Computer workstations to access transfer information on the internet:
A
 SSIST, C
 SU Mentor, U
 C Transfer, A
 ICCU(CA Private Universities)
● Workshops such as UC TAG, UC and CSU Application, Common Application
and Next Steps Workshops
● Transfer 101 Workshops
● University Fieldtrips
● Download the T
 ransfer Center Brochure
● Free Application for Federal Student Aid (FAFSA)
● Oxnard College Scholarships

Location and Hours of Operation
The OC Transfer Center is located in the Administration Annex Building A113
(Located by ASG & Campus Police)
Regular Hours of Operation
Days of
Week

Hours

Monday

9am-5pm

Tuesday

9am- 5pm

Wednesday

10am-7pm

Thursday

9 am-5pm

Friday

Closed
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Oxnard College EOPS
Mission/Goal
The Extended Opportunity Programs and Services (EOPS) at Oxnard College
provides services to low income and educationally disadvantaged students. Oxnard
College EOPS is designed to give EOPS students the opportunity and assistance
necessary to successfully complete their academic transfer and/or vocational
program. EOPS support services assist students in overcoming the many obstacles
that a new environment, new school or a new setting can present.

Description
EOPS offers grants to eligible students with financial need as determined by Title V
guidelines ( must have completed FAFSA) (amounts dependent on available funds,
please check with EOPS Office for EOPS Grant awarding policy)
1. Complete or update an EOPS Educational Plan each semester
2. Complete 2 visits per semester with a counselor
3. Complete an additional EOPS visit (i.e. Peer Advisor/Staff visit or attend
Spring Pre-Registration)
4. Attend EOPS Continuing Student Orientation

Staff/Faculty
Cesar Flores, M.S.
EOPS/CARE Coordinator
Ross Fontes, M.S.
EOPS Counselor
Gloria Lopez, M.S.
EOPS Counselor, Outreach
Everardo G. Rivera, M.S.
Lead CARE/EOPS Counselor
Robert Chaparro, M.S
EOPS Counselor
Renee Esquivel, M.S.
Part-time EOPS Counselor
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Linda Traux, M.S.
Part-time EOPS Counselor
Linda Callaway
EOPS/CARE Technician
Zenaida Peña
EOPS/CARE Technician

Student Workers
Odalys Arias
Senior Peer Advisor
Anthony Garcia
Peer Advisor
Jaime Hernandez
Peer Advisor

Services
Specialized counseling services are provided with EOPS students in mind. Some of
these services include:
●
●
●
●
●
●

Academic/Personal counseling
Vocational decision making
Career guidance
Individual/Group counseling
Educational Plan development
Transfer/Transitional services

EOPS/CARE offers several scholarships. All EOPS students are encouraged to apply
in January.
EOPS offers early registration each semester. This enables the EOPS student to
secure needed classes before campus-wide enrollment.
EOPS requires students to have met with a counselor at least once before early
registration in order to update the Educational Plan.
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EOPS Student Success Course - This course provides EOPS students with college
survival strategies: academic policy; student rights, educational plan, study skills
and career information.
Peer Advisors are college students. Their role is to help potential EOPS students
access college services. They assist students in filling out our forms, developing
class schedules and introducing them to campus life.

Location and Hours of Operation

EOPS located in the Student Services Building, 2nd Floor
Room #254

Phone Number: 805-678-5827
Office Hours
Monday: 8:00 AM - 5:00 PM
Tuesday: 8:00 AM - 7:00 PM
Wednesday: 10:00 AM - 7:00 PM
Thursday: 8:00 AM - 5:00 PM
Friday: 8:00 AM - 12:00 PM

F
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